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1. Onuc ocBIiTHHLOI0 KOMIOHEHTA

Tabnuys 1
I'amy3s 3HaHB,
. . cHeniaJbHICTD, XapakTepuCcTHKA HABYAJIBHOIO
HaiimeHyBaHHS NOKA3HUKIB . s
OCBiTHS porpama, OCBiTHiH KOMIIOHEHTA
piBeHb
Jlenna (popmMa HABYAHHST 01 Ocsira / INenarorika, . Hopmarusna
014 Cepennst ocBiTa Pik HaguaHus 3
014.02 Cepenns ocBita Cemectp 5
L. . (Moga Ta 3apy0OixHa i —
KinbkicTs rogus / kpeauris sieparypa) Jr'ieKIIu 2(.) TOq. . -
) AKTUYHi (ceMiHAPCHKI rox.
90/3 014.022 Himerpka MoBa Ta P ( pebi)
3apyObKHa JiTeparypa
Cepensi ocBiTa Camocriiina podota 42 ron.
Himerska Ta anrimiicska KoncyabTamii 6 ros.
TH]I3: nemac _ MOBH. dopMa KOHTPOJIIO: €K3aMEH
3apyOixHa JiTeparypa
bakanasp
MogBa HaBYaHHA AHruilicbka, ykpaiHcbKa

I1. Indopmanis npo BUKJIagAYIB

Tabauys 2
[IpizBuie, iM’s Ta 1O . .
PI3BHIN I'opaienko KOnia AnartoJiiBHa
6aThKOBI
HayxoBwuii cTyninb KaHJUAAT MeJaroriyHuX HayK
BueHe 3BaHHsA JOLEHT
ITocana JOLEHT Kadepu MPaKTUKU aHTITIHCHhKOT MOBU
M.T. (099)7399786
KonTakTHa ”
. . gordijenko@vnu.edu.ua,
iHpOopMaris . )
yulia.gord.8@gmail.com
http://94.130.69.82/cgi-bin/timetable.cgi
JIHi 3aHATH VYci 3anmuTaHHS MOXKHA HAACHJIATH Ha EJEKTPOHHI CKPUHBKH,
3a3HaudeHi B CUIIa0yci.

I11. Onuc oCcBIiTHLOr0 KOMIOHEHTA

1. Anomauin

Cunabyc OCBITHBOTO KOMIIOHEHTa «MeToanKa HaBYaHHSA aHrmiicbkoi MoBu B 33CO»
YKJIQZIeHO BIAMOBITHO 10 OCBiTHbO-podeciiinoi mporpamu Cepeansi ocsita. Himenbka Ta
anrigiiicbka MoBu. 3apyOikHa JiTepaTypa WiATOTOBKM 3700yBauiB OCBITH MEPLIOTO
OakanaBpcbkoro piBHS y ramysi 3HaHb 01 Ocsira / Ileparorika cneuiansHocti 014 Cepeans
ocBita cnemiamizamii 014.022 Cepeansi ocBita (Himenbka MoBa Ta 3apy0i:kHa JiTepaTypa).
OcCBiTHIi KOMITOHEHT MpHU3HAaYeHHH U1t 3700yBauiB ocBith Il kypcy ¢akynpTeTy iHO3€eMHOT
¢inonorii BonnHchKkoro HarioHabHOTO yHIBepcHTETY iMeHi Jleci Ykpainku.

Ilpepexsizumu / nocmpexgizumu. Buuenns OK «MeToanka HaBYaHHS aHTIIHCHKOT MOBU
B 33CO» BinOyBaeThcs Ha OCHOBI BHMBUEHHMX Yy mnomepenHix cemectpax OK Indopmariiino-
KOMYHIKaIiifHi TexHojorii B ocBiti, llcuxomnoris, Ilemarorika, AHrmiiicbka MoBa, MeToauka
HaBuaHHS Himenpkoi MoBu B 33CO. IloctpekBizutamu € Taki OCBiTHI KoMmmoHeHTH, sk OK
Teopernunuit kypc anrmiiicekoi MoBH, KypcoBa poboTa 3 METOIMKM HaBUYAaHHS 1HO3EMHHX MOB,
[legaroriuna mpakTuka, ATeCTaIliiHIN eK3aMeH.



IlIpeomemom kypcy «Metonuka HaB4aHHS aHTIiicekoi moBu B 33CO» € mpodeciiina
METOAMYHA KOMIIETEHTHICTh MaOyTHIX yYUTENiB aHINIIHCHKOT MOBH 3aKJIady 3arajibHOI cepeaHboi
ocBiTH 06a30BOTO Ta MPO(pIIHLHOTO PiBHIB.

[Tpu ¢dopmyBanHi npodeciitHOi METOAMYHOI KOMIIETEHTHOCTI 3100yBayiB OCBITH OCHOBHA
yBara 30CepeyKyBaTUMEThCS Ha TAKUX 11 KOMIIOHEHTAX:

1) MoTHUBaIIifHOMY, CYTHICTb SIKOTO IIOJIATA€ B JAiaJOTIUHIN CHPSMOBAHOCTI MEJAroriYHOTO
CIUIKYBaHHS MaiOyTHIX y4YWTeNiB, PO3BUTKOBI iXHIX MpodeciiHuX IHTEepeciB Ta MOTHUBIB,
BHYTPIIIHBOI Ta MO3UTHUBHOI 30BHINIHBOT MOTHUBAIl Yy mpodeciifHii AisNIBHOCTI, OpieHTalii Ha
YCIIIIHICT Ta €()EeKTUBHICTD y 3IHCHEHHI TpodeciifHnX QyHKITiH;

2) miHrBiICTUYHOMY, SIKUH nependadae ¢opMyBaHHS 3HAHb, YMiHb 1 HABHUOK, HEOOXITHHX
JUIS  3IIACHEHHS 1HIIOMOBHHMX MOBJICHHEBHX OIEpaliil, 3 SKUX CKJIATaeThcsi mpodeciiiHa
MOBJIEHHEBA MiSTILHICTE;

3) omepariiiHoMy, SKUW TOB'I3aHUN 13 BUKOPHUCTAHHSM BiJMOBIAHUX METOJIB, MPUIOMIB,
¢dopm opranizamii AiIBHOCTI, 1O Oe3MOCepeqHbO BIUIMBATUMYTh Ha 1i MPOAYKTHBHICTH B
ocBiTHBOMY TIpotieci 33CO;

4) pedrexcuBHO-TIOBEIIHKOBOMY, SKHI 3a0e3meuyBaTuMe 3BOPOTHIM 3B'A30K y poOoOTi 3i
3n100yBayamMH, 34aTHICTh MailOyTHHOTO BUYMTENSI BUKOPUCTOBYBATH 3A00YTI 3HAHHS Ta BMIHHS Ha
MPAKTHULIl Ta aHATI3YBATH iX €()EKTUBHICTH y IOBITOCTPOKOBIi MEPCIIEKTUBI.

Mema Kypcy — CTBOPUTH is 3400yBadya OCBITH CHPHUSTIUBI TENAroriyHi yMOBH st
OBOJIOJIIHHSI CHCTEMOIO 3HaHb MPO BCi KOMIIOHEHTH OCBiTHBOrO mporecy B 33CO Ta cucteMoro
HaBUYOK 1 yMiHb peasizyBaTl METOAMYHI i y polieci HaBYaHHS aHTJIIHCHKOT MOBH.

3aspannsa OK «Meroanka HaBuaHHS aHTIIHCEKO0T MOBH B 33CO»:

- CTBOPUTH YMOBH s (OPMYBAaHHS METOJMYHOI KOMIIETEHTHOCTI 3100yBayiB —
MaitOyTHix yuurenis 33CO;

- ¢opmyBaTH y 3100yBadiB CTifiki METOAWYHI HABUYKM Ta BMIHHA NPaBUIBHOTO
BUKOPUCTaHHSA METOAMYHHUX MPUHOMIB Ta 3ac001B HaBYaHHS y NPoQeciifHil AIsITbHOCTI;

- BIOPOBA/DKYBATH HOBI 3HAHHS, IHHOBAIiHI TEXHOJOTIi Ta MIAXOAW JO OCBITHHOTO
IPOLIECY;

- (¢opmyBaTH HaBUYKH OBOJIOJIHHS MPOo(deciitHOI0 TEPMIHOJOTIEI0 3 METOIMKNA HaBUYAHHS
AHIIHCHKOT MOBH;

- (¢opmyBaTH YMIHHS PO3pOOJISATH IUIAHU-KOHCIEKTH YPOKiB aHriiicekoi MoBu y 33CO,
3aCTOCOBYBAaTH pI3HI MIAXOAW A0 IUIAHYBAaHHS HaBUAJIbHUX 3aHATH Ta BpPAaXOBYBAaTH BIKOBI
0co0aMBOCTI 3100yBauiB 6a30B01 Ta MPOQLILHOT CepPeTHBHOI OCBITH;

- HaBYaTH 3700yBadiB POOUTH CaMOCTIIHI BUCHOBKH 31 CIOCTEpPEKEHb HaJ HABYAIBHUM
nporecoMm B 33CO Ta B pe3ynbTaTi 03HAHOMIICHHS 3 MEPEIOBUM MEJAroriyHuM JOCBIIOM IHIITUX
YUUTENIB Ta HAYKOBLIB;

- HaBYaTH aHAJi3yBaTH MOBHUH Ta METOJUYHUI MaTepiall, CHCTEMAaTU3yBaTH 3HAHHS IO
METOIMYHI 3aCO0M HaBYaHHSI,

- PpO3BUBATH OpraHi3aTopchKi, (acWIiTaTHBHI, €MMAaTiiHi, peQeKCUBHI, AWTAKTHYHI
YMIHHS Ta HABUYKH MAalOyTHIX YUUTENiB aHTTIHCHKOI MOBH;

- (¢opmyBaTH Ta pO3BHBATU comliaiabHI HaBUYKU 21-ro cromitTs (soft skills) — kputuune
MUCIICHHSI, BHUpIIIEHHS TpoOiIeM, KpPeaTWBHICTb, KOMYHIKATHBHI BMIHHS, 3/aTHICTH IpalioBaTu
CaMOCTiIHO,  coWiajbHy  OOI3HAHICTb, TPOMAISHCBKY  CBIIOMICTb,  CaMOYCBiJOMJICHHS,
caMoOpraHizalliio, 3JaTHICTh OyAyBaTH CTOCYHKH, CIIBIpAI0, THYYKICTh, BMIHHS TMpaIfoBaTH y
KOMaH/i, 1u(pOBY IPaMOTHICTb, J1A€PCTBO, OCOOUCTICHUM PO3BUTOK.

VY mpotieci BUBYEHHS OCBITHHOI'O KOMIIOHEHTA BUKOPUCTOBYIOTHCS TaKi METOIH :

- mpaouyiiHi: NOACHIEAIbHO-LIIOCMPAMUSHUIL Ma PenpooyKmueHuil (po3MOBib,
JIEKIisl, TOSICHEHHS, KOHCYIbTaIlisl, po0oTa 3 MiAPYYHHKOM, TTOCIOHUKOM, CIIOBHUKOM, KapTHHAMH,
TaOMUISIMH, CXEMaMH, IEMOHCTPALlisl, BAKOHAHHS BIpaB, IPAaKTUYHHUX 3aBIAHBb);

- npoobnemuo-nouiyKkoseuii (IpoOIEMHOTO BUKIATY, PO3B’sI3aHHS MPOOJIEMHHUX CUTYaLiH,
eBpHCTUYHA Oecifa, JMOCHTIKEHHS, CIIOCTEPEKEHHS, y3aralbHEHHS, CUHTE3, aHalli3, TMOPiBHSHHSA,
3iCTaBJICHHS, CTPYKTYypyBaHHs, poOO0Ta 3 HAYKOBOIO JITEPaTypolo);

- KOMYHIKAMUGHO-MEOPUUIl 3 eleMeHMAMU IHMEPAKMUEHO20 HAGUAHHA (BUPIIICHHS
TBOPYMX 3aBJaHb; CHUIbHE PO3B's3aHHS MpolieM, poboTa B mapax, podoTa B rpymax, MO3KOBa
aTaka, 1edatu, JUCKYCisl, CHTyalliifHUN aHai3).



[To 3akiHYeHHIO Kypcy y 3A00yBadiB OCBITH OyayTh C(OPMOBAHHUMH TakKi 3arajibHi Ta
(paxoBi KOMIETEHTHOCTI:

IHTerpajibHa KOMIETEHTHICTH

3naTHICT PO3B’SI3yBaTH CKJIAAHI CHELiali30BaHi 3ahayi y raiys3i cepelHbOi OCBITH, IO
nepeadavyae 3aCTOCYBaHHS TEOPETHUHUX 3HAHb 1 MPAKTUYHHUX YMiHb 3 (ijoJdorii Ta HayK mpo
OCBITY, IIE/IarOTiKH, ICUXOJIOT11, TeOpii Ta METOJMKH HABYaHHS 1 XapaKTEPU3y€ETHCSI KOMIUIEKCHICTIO
Ta HEBU3HAYCHICTIO YMOB OpraHi3alii OCBITHHOTO MPOLIECY B 3aKJIa/1aX 3arajbHOI CepeIHbOI OCBITH.

3arajbHi KOMIIETEHTHOCTI:

3K 1. 3parnicts 3abe3nedyBaTH 3100yBauaM OCBITM HaBUaHHS JIEPKaBHOIO MOBOIO,
¢dbopmMyBaTH i pO3BUBATH Y HUX MOBHO-KOMYHIKaTUBHI BMiHHS i HABUYKH.

3K 2. 3HaHHA i po3yMiHHS IpeAMETHOI o0nacTi Ta mpodeciifHol MisIbHOCTI; 31aTHICTD 10
abCTPaKTHOTO MUCIJICHHS, aHAJII3y Ta CHHTE3Y, /10 3aCTOCYBaHHS 3HAaHb Y MPAKTUYHUX CUTYAIlisX.

3K 3. 3natHicTh OpieHTyBaTHCS B iH(pOpMaIiitHOMY IpOCTOpi, 311HCHIOBATH HOUIYK, aHAI3
Ta 00poOKy iH(opMarii 3 pi3HUX JKepell, ePEeKTUBHO BUKOPUCTOBYBATH HAsBHI Ta CTBOPIOBATH (3a
noTpeOu) HOBI eJeKTPOHHI (IM(POB1) pecypcH B OCBITHBOMY MPOLIECI.

3K 4. 3parHicTh OisITM aBTOHOMHO, NPHMMAaTH OOIPYHTOBaHI pimieHHS y mpodeciiHiit
MISUILHOCTI 1 BIAMOBIZATH 3a iX BUKOHAHHS, MISTH BIAIOBIZAIBLHO 1 CBIZOMO Ha OCHOBI YMHHOIO
3aKOHOJaBCTBA Ta €ETUYHUX MIPKyBaHb (MOTHBIB).

3K 5. 3parHicTh 10 Mi>XKOCOOHCTICHOT B3aeMoii Ta poOoTH y KoMaHi y cdepi mpodeciitnoi
JiSUTBHOCTI, CIIIJIKYBAaHHS 3 MPEACTaBHUKAMH 1HIITNX MPOQECiHHUX TPy Pi3HOTO PiBHS.

3K 7. 3natHicTh 30epiraT Ta MPUMHOXXYBAaTH MOpajbHi, KyJbTYpHI, HAYKOBI IIIHHOCTI 1
JOCSITHEHHS CYCIIJILCTBA HA OCHOBI PO3YMIHHS 1CTOpIi Ta 3aKOHOMIpPHOCTEH PO3BUTKY MpPEAMETHOI
obuacTi, i1 Miclsl y 3arajibHiil CUCTEMI 3HaHb IPO MPUPOAY 1 CYCHUIBCTBO Ta 3HAYEHHS Y PO3BUTKY
CYCILIBCTBA, TEXHIKU 1 TEXHOJIOTIH.

3K 8. 3gaTHicTh YCBIJOMIIOBATH OCOOMCTI BIAUYTTS, MOUYTTs, €MOLii, OTpeOHr Ta eMOLiiH1
CTaHU IHIIMX YYaCHHMKIB OCBITHBOT'O NpOIIECY; BHU3HAYaTH 1 BPaxOBYBaTH B OCBITHbOMY HpOIIECi
BIKOBI Ta IHAMBIIyaJbHI OCOONMBOCTI 3700yBauiB OCBITH, IXHIH TICHXOEMOIIHHHMIA CTaH;
BUKOPUCTOBYBATH CTpaTerii poOOTH, SKi CHPUSIOTH PO3BUTKY MO3UTHBHOI CaMOOIIIHKH Ta -
1IeHTUYHOCTI 3/100yBadiB OCBiTH; 30epiratu ocoOucte (i3uuHe Ta MCUXIYHE 370POB’s, BECTH
3I0OPOBUH CIIOCIO KUTTA, KEpyBaTH BIACHUMHU €MOIIIMHUMHU CTaHAMHU; KOHCTPYKTHBHO Ta O€3MeYHO
B3a€EMOJIISITH 3 YYACHUKAMHU OCBITHBOTO IPOIECY, BUKOPUCTOBYBATH Pi3HI BUAU Ta GOPMH PyXOBOi
aKTHUBHOCTI JUII aKTUBHOTO BiJITIOYMHKY.

3K 9. 3partHicTh IUIaHyBaTH NPOILEC HABUYAHHS, BUXOBAHHS M PO3BUTKY 3100yBadiB OCBITH,
MIPOTHO3YBATH HOTO pe3yIbTaTH.

3K 10. 3patHicTh mNOBaKaTH pPI3HOMAHITHICTE 1 MYJIBTHKYJIBTYPHICTh CCYCHIJIbCTBA,
YCBIIOMITIOBAaTH HEOOX1THICTh PIBHUX MOXIJIMBOCTEH JUIsl BCIX YYaCHUKIB OCBITHBOTO MPOIIECY.

PaxoBi KOMIIETEHTHOCTI:

@K 1. 3naTHICTP MEPEHOCUTH CHCTEMH HAyKOBHX 3HaHb y mpodeciiiHy isyIbHICTH Ta B
IUIOIIMHY HaBYaJbHOTO MPEIMETY.

@K 2. 3parnicTe 3a0e3meuyBaTH HaBYaHHS 3700yBadiB OCBITM 1HO3EMHOI MOBH Ta
CHUIKYBAaTHCS IHO3EMHOIO MOBOIO y PO eCiitHOMY KOJIi.

@K 3. 3gaTHicTh MIaHyBaTH OCBITHIH MPOIEC Ta MPOTHO3YBATH HOTO pe3ynbTaTH; 100upaTu
1 BUKOPUCTOBYBATHU Cy4acHi i e()eKTUBHI METOJIMKH 1 TEXHOJIOT1] HABYaHHS, BUXOBAHHS i PO3BUTKY
3100yBaviB OCBITH.

@K 4. 3naTtHicTh OpMyBaTH i pO3BUBATH y 3400yBayiB OCBITH KIIOYOBI KOMIIETEHTHOCTI 1
HACKpi3HI BMiHHS, BH3HAuU€HI JEp)KaBHUMHU CTaHIApTaMH OCBITH, 3aco0amMH HIMEUbKOi M
aHTTIHCHKOT MOB, 3apyOiXKHOT JTiTEpaTypH.

@K 5. 3naTHicTh 3A1MCHIOBATH aHai3 Ta OLIHIOBAHHS PE3yJIbTaTiB HAaBYaHHS 3700yBadiB
ocBiTH, (HOpMyBaTH y HHUX CIPOMOXKHICTH O OI[IHIOBaHHS pE3yJbTaTIB HABYAHHS, 3JaTHICTh
BH3HAYaTH 1 BpaXOBYBAaTH B OCBITHbOMY IIpOILIECi BIKOBI i 1HIMBIAyanbHI 0COOIMBOCTI 3100yBayiB
OCBITH, TXHIH IICHXOEMOLIIHNI CTaH.

@K 6. 3patHicts QopMyBaTH MOTHBALiIO 3700yBadyiB OCBITM Ta OPraHi3OBYBATH iXHIO
Mi3HABAIbHY NisUIbHICTH, CTBOPIOBATH YMOBH ISl 3TYPTYBaHHS KOJIEKTUBY; 3HAXOIUTH €()eKTHUBHI
IOUIAXM  IX MOTHBAIil [0 CaMOPO3BHUTKY (CaMOBHM3HAYCHHS, 3aI[iKaBJICHHS, YCBiJIOMIJIEHOTO
CTaBJICHHS JI0 HaBYaHHA); CIPSAMYBAHHS Ha MPOTPecC 1 JOCATHEHHS 3 ypaxyBaHHAM 31i0HOCTeH Ta



1HTEpeciB KOXKHOTO 3 HUX.

@K 8. 3patHicTh 10 Cy0’€KT-cy0’€KTHOI (piBHOIPABHOI Ta OCOOMCTICHO- 30PIEHTOBAHOI)
B3aeMO/Iii 31 3100yBauaMu B OCBITHROMY IIPOILIECi, 3aIy4eHHS OAaThKIB 0 OCBITHHOTO MPOIIECY Ha
3acajax MapTHEPCTBA.

@K 9. 3naTHicTh 3A1MCHIOBATH aHAJi3 MEAaroriyoi MisJIbHOCTI Ta BIACHOTO MPOQeciitHoro
PO3BHUTKY, OTPUMYBATH MiATPUMKY BiJ KOJIET Ta MiITPUMYBATHU iX y MPOPECiiiHOMY PO3BUTKY.

@K 10. 3naTHiCTH 3aCTOCOBYBATH JOCATHEHHS CYy4acHOT METOIWYHOI 1 (IIONOTIYHOI HayK,
OCBITHIX KOHIICTLIN Yy Ipolieci HaBYaHHS 1HO3€MHOi MOBHM 1 3apyODKHOI JiTepaTypu B 3aKiagax
3arajibHOi CepeHbOT OCBITH.

®K 11. 3paTHicTe TNPOEKTYBaTH NEAArOTiUHY JiSUIBHICTb, BOJIOMITH TPEIMETHO-
METOAMYHOIO KOMIETEHTHICTIO Ui IUIAHYBaHHA 1 IMPOBEACHHS 3aHATh 3 1HO3EMHUX MOB Ta
3apyOiKHOI JTiTepaTypu.

@K 12. 3naTHiCTh BUKOPHCTOBYBATH €(EKTUBHI HNUISAXU (POPMYBaHHS MOBHOI, MOBJICHHEBOI
Ta COL[IOKYJIBTYPHOI KOMIIETEHTHOCTEH 3/100yBayiB OCBITH Y MpOIIeCi HABUAHHS 1HO3EMHHX MOB.

@K 13. 3parHiCTh 3aCTOCOBYBATHM NPAKTUYHI HABUYKM MOJICIIOBAHHS 3MICTy OCBITH,
100MpaTH 1 BUKOPUCTOBYBATH Cy4acHi i e()eKTUBHI METOAMKH 1 TEXHOJIOT1] HABYaHHS, BUXOBAHHS 1
PO3BUTKY 37100yBadiB OCBITH JUIS MPOBEICHHS HABYAIBHUX 3aHATh Ta TO3AaKJIACHUX 3aXOJiB 3
1HO3eMHHUX MOB Ta 3apyODXKHOI JTiTepaTypH y 3aKjaiaX 3arajbHOi CepeaHbOT OCBITH, B TOMY YHCII 32
YMOB JUCTAHIIIIHOTO Ta 3MIIIIAHOTO HABYAHHS.

@K 14. 3garHicTh BH3HAYaTH KOMYHIKAaTHUBHY, IMi3HAaBaJbHY, HOMIHATHBHY, €MOIiHO-
eKCIpecHBHy Ta iHII (YyHKIII MOBHM, XapaKTepu3yBaTH MOBHI Ta MOBJICHHEBI OJIWHHIL Yy
MOPIBHSIHHI 3 OJUHUIISIME PiHOI MOBH.

@K 16. 3gaTHICTh AOTPUMYBATUCS CYyYaCHUX HOPM 1HO3E€MHOI MOBH B YCHIW Ta MHCEMHIN
npodeciifHii Ta MIDKOCOOHMCTICHIN KOMYHIKalii 3 ypaxyBaHHSIM KOMYHIKaTMBHOI CHTyalii Ta
KOMYHIKaTUBHOTO 3aBIAaHHS BIAMOBITHO O €TUYHHUX 1 MOPAILHUX HOPM IMOBEAIHKH, MPUHHATHX B
1HIIOMOBHOMY CEpEIOBHILI.

@K 17. 3naTHiCTh CTBOPIOBATH YMOBH, SIKi 3a0€3M€4yI0Th (PYHKIIOHYBAaHHS 1HKIIIO3UBHOTO
OCBITHBOTO CEPEIOBHIIA Ta MEAAroriyHy MiATPUMKY 0Ci0 3 OCOOJMBUMH OCBITHIMH MOTpedamu i
ycix 3100yBayviB OCBITH 3 ypaxXyBaHHAM iXHIX BIKOBHX Ta IHIIUX 1HIUBIAyaTbHUX OCOOIMBOCTEM.

IIporpamHi pe3y/1bTaTH HABYAHHA:

[IPH 1. BiarBoproBaTé OCHOBHI KOHLEMII Ta NPUHIMIMA NENAroriku i MCHXOJIOTI;
BpPaxoBYBaTH B OCBITHbOMY IIpOIECi 3aKOHOMIPHOCTI PO3BUTKY, BIKOBI Ta IHII 1HIUBIAyaJbHI
0c00IMBOCTI 3100yBayiB OCBITH.

[IPH 2. JlemoHCTpyBaTh BMIiHHS HaBYaTW 3700yBadiB OCBITH JEpKABHOIO MOBOIO;
¢dopMyBaTH Ta PO3BHBATHU IX MOBHO-KOMYHIKATUBHI YMIHHS 1 HaBUYKH 3ac00aMU HABYAIHLHOTO
NpeaMeTy Ta IHTerPOBAHOTO HaBYaHHS.

[TPH 3. Ha3uBaTu ¥ aHayi3yBaTH METOJM IIUICTIOKIIAIaHHS, JIAHYBAaHHS Ta MPOEKTYBAHHS
NpoOIleCciB HaBYaHHSA 1 BHUXOBaHHS 3700yBadiB OCBITH HAa OCHOBI KOMIIETEHTHICHOTO MiJIXOAY 3
ypaxyBaHHSM X OCBITHIX moTped; kiaacudikyBaTy GOpMH, METOJIM 1 3aCO0M HaBYAHHS MPEIMETY B
3aKJIaJax 3arajibHOI CEPeTHBOI OCBITH.

[TPH 4. 3naificHioBaty 1006ip 1 3aCTOCOBYBATH Cy4YacHI OCBITHI TEXHOJIOTIi Ta METOJUKH JUIS
(bopMyBaHHS PEeAMETHIX KOMIIETEHTHOCTEH 3100yBayiB OCBITH; KPUTUYHO OLIHIOBATH PE3yJIbTaTH
iX HaBYaHHA Ta €()EKTUBHICTb YPOKY.

[TPH 5. Bubupatu BinnoBinHi (opMH Ta METOM BUXOBAaHHS 3/100yBayiB OCBITH Ha YPOKax i
B M03aKJacHii poOOTi; aHami3yBaTH IMHAMIKy OCOOMCTICHOTO pPO3BHTKY 3100yBauiB OCBITH,
BU3HAa4YaTH €(QEKTUBHI IUIIXM iX MOTHMBAaLii JO CaMOPO3BUTKY Ta CIPSMYBaHHS Ha TMporpec i
JOCSITHEHHS 3 YpaxyBaHHAM 3/110HOCTEH Ta IHTEpECiB KOXKHOTO 3 HUX.

[TPH 6. Ha3uBatu i MOSICHIOBATH MPUHLUIM MPOEKTYBAHHS TCHUXOJOTTYHO Oe3MeyHOoro i
KOM(OPTHOTO OCBITHBOTO CEpEJOBHUINA 3 JOTPUMAHHSIM BHMOI 3aKOHOJABCTBA ILIOJ0 OXOPOHHU
KHUTTS ¥ 310poB'st 3100yBadiB OCBITH (30KpeMa 3 OCOOJMBUMH OCBITHIMU MOTpeOamMM), TEXHOJIOTI]
3I0pOB’sI30€pEkKEHHS IMiJl Yac OCBITHBOTO MpOIECy, CIOCOOM 3armobiraHHs Ta NpOTHUIl OyJiHTY 1
HaJIaro/KeHHsI e()eKTUBHOI CIiBIpalli 3 YUHIMHU Ta iX OaTbKaMH.

[TPH 7. JleMOHCTpYBaTH 3HaHHS OCHOB (DyHJIAMEHTAIbHUX 1 MPUKIAJAHUX HAYK (BIAMOBITHO
70 TPeAMETHOI CHeliajJbHOCTi), ONepyBaTH 0a30BUMH KaTETOPISIMH Ta MOHSATTAMHU MPEAMETHOI
00J1acTi CreiaIbHOCTI.



[TPH 8. I'enepyBatu oOIpyHTOBaHI AyMKHU B raiysi npogeciiiHux 3HaHb K JUIs (axiBLiB,
TakK 1 7151 IUPOKOTO 3arajy Aep>KaBHOIO Ta IHO3EMHOIO MOBaMH.

ITPH 9. 3acrocoByBatu cyd4acHi iH(OpMaIliiiHO-KOMYHiKaliiHi Ta UQPPOBI TEXHOIOTII y
npodeciifHiil AiSTTBHOCTI.

I[TPH 10. JlemOoHCTpyBaTH BOJIOAIHHS CYYaCHHMH TEXHOJOTISIMH TOIIYKY HayKOBOI
iHpoOpMalii 11 CAMOOCBITH Ta 3aCTOCYBaHHS 11 y podeciiHiil TisIbHOCTI.

[TPH 11. BusBnary HaBUYKH POOOTH B KOMaHMi, ajamTaiii Ta Aii y HOBii cuTyaiii,
MOSICHIOBATH HEOOXITHICTh 3a0e3MmeueHHs] PIBHUX MOXIMBOCTEH 1 JOTPUMAaHHS TEHIEPHOTO
NapuTeTy y nNpodeciiHiil AisIbHOCTI.

[TPH 12. AmnanizyBaTu BJacHy MEAAroriuHy MiSUIBHICTH Ta i pe3yNbTaTd, 3A1MCHIOBATH
00’€KTHBHY CaMOOIIIHKY 1 CAMOKOPEKIIiI0 CBOIX MpodeciitHuX STKOCTEH.

[TPH 13. JleMoHCTpYBaTH 3HaHHS OCHOBHHX I10JIO’KEHb HOPMATHBHO-IIPABOBUX JIOKYMEHTIB
moao MpodeciiiHol AisuIbHOCTI, OOIPYHTOBYBaTH HEOOXIIHICTh BUKOPUCTAHHS 1HCTPYMEHTIB
JIEeMOKPAaTUYHOT MPaBOBOi JiepXaBH Yy Mpo¢eciiiHiii Ta IpoMajaChKii AISUIBHOCTI Ta MPUHHATTS
pillieHb Ha 3acajax MMoBaru J10 1npas i cBOOO JTIOIUHH B YKpaiHi.

[TPH 14. 3acTocoByBaTH Ha MPaKTHUIll 3HAHHS MPO JIHTBICTUYHI, ICUXOJOTI4HI, TUIAKTUYHI
OCHOBM HaBYaHHS 1HO3E€MHOI MOBM 1 3apyODKHOI JiTepaTypu Ta LUIAXH (HOPMYyBaHHS
KOMIIETEHTHOCTE! 3100yBayiB OCBITH.

[TPH 15. BmiTu ckiaiaTH KOHCIEKTH YPOKIB PI3HUX THIIIB, Y TOMY YHCIIi JJIs1 IPOBEJCHHS Y
JTUCTAHIIITHOMY PEXHMI.

[TPH 16. O6upartu menaroriyi TEXHOJIOTii, METOIH i TPUMOMH HAaBYaHHS, & TAKOK METOAH
TECTYBaHHs BIJIOBIJHO 10 IIiJIeH 1 3aBlaHb HABYAHHS 1 KOHTPOJIO 3 YPaxyBaHHSM KOHKPETHOTO
MeJaroriyHOr0 KOHTEKCTY.

[TPH 17. OuixtoBatn €(EeKTUBHICTh HAaBYAIBLHUX MaTepialiB Ta BMITH aJanTyBaTH iX IO
KOHKPETHOT'O OCBITSIHCHKOTO KOHTEKCTY.

[TPH 18. YMmiTu 31ilCHIOBATH MDXKKYJIBTYPHY KOMYHIKAIIIO 1 1OJIaTH MDXKKYJIBTYpHI Oap’epu
Ha OCHOBI 3HaHHS OCOOJIMBOCTEH, IIIHHOCTEH, BIACTUBUX KYJIbTYpaM KpaiH MOB, III0 BUBYAIOTHCS, a
TaKOX 3HAHHS CBITOIVIATHHUX 3aCaj, MEHTAJBHUX OCOOJMBOCTEH Ta OHTOJIOTIYHHX XapPaKTEPUCTHUK
YKPaiHCBKOI KYJIbTYPH.

[TPH 21. JIoBOOUTH KOHKPETHHMH MPHKIAJaMHU 3B’SI30K MiX pPO3IiIaMH MOBO3HAaBCTBA 1
OJVHMIISIMU PI3HUX PIBHIB CUCTEMH MOBH, MOSICHIOBATH MOBHMH 1 MOBJIGHHEBHI Matepiaji, BMITH
camMoMy 1 HaBuaTH 3100yBayiB OCBITH KOPUCTYBATHCS CIOBHUKAMH Pi3HUX THITIB.

[TPH 22. AnanizyBatu, KOMEHTYBaTH, pedepyBaT 1 MepekaaaTd TeKCTH Pi3HUX CTUIIB 1
TEMaTHUKH, IEMOHCTPYIOUH JIEKCHYHY, TPAMAaTHYHY 1 CTHJIICTUYHY KOMIIETEHTHOCTI.

[TPH 23. YMiTu KPUTUYHO OINPaIbOBYBATHU JPKEpea 1 31MCHIOBATH CaMOCTIMHUN HAyKOBUH
MOIIYK, Y TOMY YHCIIi 1 3 BAKOPUCTAHHAM €MITIPUYHUX METO/IB.

[TPH 24. JleMOHCTpYBaTH 31aTHICTb KPUTHYHO OILIHIOBATH BITYM3HSIHMNA 1 3aKOPIOHHUI
HABYAJILHUN JIOCBiJ, BIACHY HaBYAJbHY Ta MPOQECIiHHO-TOCTITHUIIBKY NisUTEHICTh 1 BUOYIOBYBATH
CTpATETiI0 CAMOPO3BUTKY Ta MPO(eCcifHOr0 caMOBIOCKOHATICHHS.

2. Cmpykmypa 0c6imHnb020 KOMHOHEHmMA.

Tabnuys 3
Ha3zBu 3micToOBMX MOYJIiB i TeM Ipaxr. Cam. ®opma
Yebor | Jlek. pod. | Konc. | KoHTpOJIIO
0 / Bann
3microBuii MoayJs 1. Background to language learning and teaching
Tema 1. The history of the English 4 2 - 2 -
teaching methodology.
Tema 2. New Ukrainian School. 4 2 - 2 -
Jlep>kaBHU# cTaHAapT 6a30BOi
cepeIHbO1 OCBITH. 3aKOH YKpaiHH
IIpo noeny sazanvhy cepeoHio
ocgimy.
Tema 3. Describing language: 4 2 - 2 -
grammar, lexis, phonology, and
functions.




Tema 4. Describing language 4 2 - 2 -
skills: reading and listening.

Tema 5. Describing language 5 2 2 1
skills: speaking and writing.

Tema 6. Teacher’s profile. 4 - 2 2 -
Rapport. Classroom management.

JAC /4

Tema 8. Error correction: effective 5 - 2 2 1
strategies. Learner characteristics
and needs. Learning styles and
multiple intelligences.

T/4

Pazom 3a Mmostynem 1 30 10 4 14 2

Mony/1ibHa KOHTPOJILHA podoTa 1

MKP 15

3microBuii MoayJs 2. Lesson planning.

Tema 9. Approaches to language 4 2 - 2 -
teaching.

Tema 10. Presentation techniques 4 2 - 2 -
and introductory activities.

Tema 11. Practice activities and 4 - 2 1 1
tasks for language and skills
development.

AC/
P3/K 4

Tema 12. Lesson planning: design, 4 2 - 2 -
staging, identifying and selecting
aims. Outcomes. Flipped
classroom. Textbooks and aids in
lesson planning.

Tema 13. Assessment techniques 4 2 - 2 -
and tools: general ideas and
specifics.

Tema 14. Formative assessment. 5 - 2 2 1
Summative assessment. Self-
assessment. Peer assessment.

AC/ 4

Tema 15. Remote learning and 3 - 2 1 -
teaching. Synchronous and
asynchronous learning.

JAC/PMI 4

Tema 16. Platforms, tools, and 4 - 2 2 -
applications to enrich classroom
and remote learning (Woodpecker
learning, Interactive boards: Padlet,
Mentimeter, Canva, Wordwall,
Quizlet)

P3/K/ 4

Pazom 3a Mmotyniem 2 32 8 8 14 2

16

Mony/ibHa KOHTPOJILHA podoTa 2

MKP 15

3microBuii MoayJb 3. Soft skills in the English classroom. Microteaching.

Tema 17. 21 century skills: their 4 2 - 2 -
development whilst learning and
teaching English. Bloom’s
taxonomy. Critical thinking and
problem-solving.

Tema 18. 21% century skills: 6 - 4 2 -
collaboration, communication,
creativity and imagination,
personal development, leadership,
digital literacy. Incorporating
social and emotional learning in
the English lessons.

JAC/PMI'
4




Tema 19. Microteaching: 7 - 2 4 1 P3/K/
vocabulary and grammar. PMI 4
Tema 20. Microteaching: reading, 5 - 2 2 1 P3/K/
listening. PMI" 4
Tema 21. Microteaching: speaking,| 6 - 2 4 - P3/K/
writing. PMI 4
Pazom 3a moztynem 3 28 2 10 14 2 16
Mony/ibHa KOHTPOJILHA podoTa 3 MKP 20
TepminosoriYHNi CJIOBHUK 10
Beboro ronun / banis 90 20 22 42 6 100

* Metoau kontpomto*: JIC — nuckycis, b — nebaru, T — tectu, P3/K — po3B’sa3yBanHs
3agau/kericiB, IPC — inguBigyansHa podota 3700yBava ociti, PMI™ — poboTa B Maniux rpymax,
MKP/KP — MozysbHa KOHTpOJIbHA poO0Ta/ KOHTPOJIbHA POOOTA, TOLIO.

3. 3aeoanus 0asa camocmiiHo2o onpayro6aHH”

Ha camocrTiiiHe ompaIfoBaHHs BUHECEHO TEMH, SKi MOTPeOYIOTh JOCIITHUIIBKOTO
MOLIYKY Ta PETPOCHEKTHBHOIO aHali3y 3400yBayiB 3 METOI0 OibII JAETAIBHOTO PO3YMIHHS
OKPEeMHUX AaCIEKTIB MEJAroriyHuX TEXHOJIOTI Ta METOAWKHU BUKIAIaHHsS 1 HaB4aHHS. Po3poOka
BIIACHUX TUTAHIB-KOHCIIEKTIB JI0 MPAKTUYHUX 3aHSThH 3 aHTTIHCHKOI MOBHU Tiependadae miAroTOBKY
(GparMeHTiB 3aHATh y PEXUMiI MIKPOHABYAHHS Ta OOTOBOPEHHS MOLIJIBHOCTI OOpaHMX BHIIB
TiSUTBHOCTI HAa MMPAKTUYHHUX 3aHSATTSX.

Tabnuys 4

Temu 111 caMOCTIHHHOTO ONIPAIOBAHHS

1. CamocriiiHe onpaIfoBaHHs TEOPETUYHHUX TEM:

1). Ways of increasing students’ motivation.

2). Getting feedback from students.

3). Competency-based learning.

4). Blended / Hybrid learning.

5). Artificial Intelligence and teaching English.

6). JlepxaBHMii CTaHAAPT MOYATKOBOI OCBITH

7). Ilpodeciitnmii ctangapt «Buntens 3akiay 3arajbHOi CepeHbOT OCBITI»

2.  @opMmyBaHHA METOJMYHOI KOMIETEHTHOCTI MiJ dYac TMeperiasay Bifeo
npesenraniii  «TED Talks: Ideas Worth Spreading»: mnpocimyxoByBaHHS, aHai3
BUCJIOBJIIOBaHb Ta KOMYHIKAaTMBHOI IOBEAIHKH JOIOBiladiB, po3poOKa HaBYAIbHUX
MaTepiayiB, BHU3HAYCHHS AaKTYaJbHOCTI TEMAaTHKH, IPE3CHTAIlisl BJIACHOTO PO3YMiHHS
npobJemMH, aHaji3 BUKOPUCTAHUX Yy MPE3CHTAIlsIX METONIB Ta HPUHOMIB POOOTH 3i
3100yBa4aMu OCBITH.

- Rita Pierson “Every Kid Needs a Champion”

(https://www.ted.com/talks/rita_pierson every kid needs a champion)

- Joe Ruhl “Teaching Methods for Inspiring the Students of the Future”
(https://www.youtube.com/watch?v=UCFg9bcW7Bk&ab channel=TEDxTalks)

- Sir Ken Robinson “Changing education paradigms”
(https://www.ted.com/talks/sir ken robinson changing education_ paradigms)

- Sir Ken Robinson “Bring on the learning revolution!”
(https://www.ted.com/talks/sir ken robinson bring on the learning revolution)

- Adora Svitak “What adults can learn from kids”
(https://www.ted.com/talks/adora_svitak what adults can learn from kids)

- Nick Fuhrman “The One Thing All Great Teachers Do”
(https://www.ted.com/talks/nick fuhrman the one thing all great teachers do)

3.  Hamucanns ece, TBOPiB-pO3AyMiB Ha TEMH:
- Why Teaching does not Equal Learning?




- The Role of a Teacher in Today’s Education

- The Advantages and Disadvantages of Being a Teacher in the 215 Century

- The Role of Information Technologies in learning and teaching English (or
other foreign languages)

- Challenges of Modern Education

MeToau4Hi peKOMeHallii 10 BUKOHAHHS 3aBJIaHb I CAMOCTIHHOTO OIPAIFOBAHHS:

1. BukoHaHHS 3aBaHb 37100yBauaMH OCBITH 3IMCHIOETHCS 3 TOTPUMAHHAM MPHHLUIIB
aKaJeMiqYHOl JOOpPOYECHOCTI, HENPUHHATHOCTI CIUCYBAaHHS, BHUKOPHCTAHHS YYyXUX 1€l Ta
IYMOK Ta 3amo0iraHHsAM aKaJeMiYHOMY IuiariaTy, (OpMYyBaHHSAM aKaJeMIYHHX LIHHOCTEH Ta
aKaJIeMIYHO1 KyJIbTYPH yCiX YYaCHUKIB HAaBYAJIHHOTO MPOLIECY.

2. OmpaifoBaHHs BizeoMarepiaiiB, NMPOMOB BH3HAYHUX OCOOMCTOCTEH, HaBYAIBHHX
MmatepianiB (30kpemMa, y nogatky Woodpecker Learning, un y YouTube) nepenbauae neranbHe
O3HAWOMJICHHS 31 3MICTOBMM MartepiajioM 3 METOI0 MPOaHali3yBaTH JOUIIbHICTh BUKOPHUCTAHUX
y BijeomaTepianax ifedl Ta MeToAiB poOOTH IMiJ Yac MENaroridyHoi MPaKTUKH Yy 3aKiajax
3arajibHOi CepeHbOT OCBITH.

3. BukoHaHHS TBOpPYMX 3aBJaHb, CTBOPCHHS BIIACHUX HAdaJIbHUX BiJ€O MpPE3EHTAIli YU
MIPOEKTIB, TOIIO BiAOyBaeThCs 3700yBavyaMM y MeKaxX TEMAaTHKH, 110 BUBYAE€ThCA. OCHOBHHIA
KpUTEpiil 10 peanizallii Takoro BUIY 3aBJaHb — OPUTIHAJIBHICTH 1]1€1, MOXKIIUBICTD 3aCTOCYBATH
BJIACHUH MPOJYKT y npodeciitHiil AisIbHOCTI, BIAMOBIAHICTE pO3POOKH NMPUHIKTIAM (POpPMYBaHHS
OCHOBHHMX KIJIFOUOBHX YMiHb 21 CTOMITTS.

IV. IloaiTnka oniHIOBAHHSA

VYci yyacHMKHM OCBITHBOTO Tpoliecy 3000B’sA3aHi JOTPUMYBATHCS BHUMOI YHHHOTO
3akoHonaBcTBa YkKpainu, Craryty i IlpaBun BHyTpimHbOro posnopsaky BHY imeni Jleci
VYKpaiHKM, HaBYAJIBHOI €THKM Ta KOPIOPAaTUBHOI KYyJbTYpPH, TOJIPAHTHO Ta 3 II0BArolo
CTaBUTHUCS JI0 BCIX YYAaCHHUKIB IpOIlECY HAaBYaHHS, AOTPUMYBATUCS TpadiKy MpOBEACHHS Ta
TEPMiHIB CKJaJaHHS YCIX BHIIB poOiT, mepeadadeHuX cuiIadycoM OCBITHHOIO KOMIIOHEHTA,
MOB1IOMJISITH BUKJIa/1a4a Mpo Horo 3MiHM, OyTH OpraHi30BaHUM 1 CyMIIIHHUM, HECTH OCOOUCTY Ta
KOJIGKTUBHY BiANOBIAAJIbHICTh, 0€3 BaraHb 3BEpPTATUCS J0 BUKJIA/Ja4ya 32 KOHCYJIbTALISIMU y pasi
norpedu.

Ha moyatky BHBUYEHHSI OCBITHBOI'O KOMIIOHEHTa BHUKJIagad O3HAHOMIIOE 3700yBadiB 3
METOIO 1 3aBIaHHSMH OCBITHBOTO KOMIIOHEHTA; BHUJAaMHU POOIT Ta KPUTEPISIMHU X OILIHIOBAHHS; 3
MOJIITUKOIO OI[IHIOBAHHSA Ta TMEPECKIaaHHs; 3 OCOONMBOCTSIMH PEUTHHTOBOI CHUCTEMH; 3
MOJIITUKOIO  BiABIAYBaHHS 3aHATh, 3 MNPUHIMUIAMH aKaJeMi4HOi J10OpouYecHOCTi; 3
0COOJMBOCTSIMM OTpPMMaHHS pPI3HUX BHUAIB OCBiTH. 3100yBaui 3000B’s3aHI BiABiIyBaTH
NPAKTUYHI 3aHATTS, 16 BOHM OTPUMYIOTh OajIH 32 MOTOYHUI KOHTPOJIb.

3a 00’ €KTUBHHMX NPUYHH, HAIPUKJIAJl, B yMOBaX KapaHTUHHUX 0OMEeXeHb a0 kK XBOpoOu
3n0o0yBaya (un 3100yBada 3 OCOOIMBHUMM MOTpeOaMu), NpaleBIaITyBaHHS, MiXKHApOIHOTO
CTOXyBaHHS, 32 YMOBHU I[IE€BHUX CIMEHHHX OOCTaBHH TOIIO, 3100yBady MoOxke OGhOpMHUTH
1H/IMBIya bHUHN IJIaH 1 HABYAHHS y TAKOMY BUIAJIKY BiIOYBA€ThCS 32 MOTOPKEHUM TpadikoMm 3
BUKOPUCTAHHSAM TEXHOJIOTi AUCTaHLIHHOTO HaBYaHHS BiANOBITHO 70 [10J105KEHHS PO MOPSAOK
pearizallii mpaBa Ha akaJeMidyHy MOOIUIBHICTH YYaCHHUKIB OCBITHBOrO Tpoliecy BosmHCbKOTro
HarioHasnpHoro yHiBepcurery BHY imeni Jleci YkpaiHku.

OcBiTHII mpouec Ta KOHTPOJIb HOTo pe3yNibTaTiB 3MIHCHIOETHCS 3TiAHO 3 IlojoxeHHIM
PO TMOTOYHE Ta MiJCYMKOBE OIIIHIOBAaHHS 3HaHb 3700yBadiB BHIIOi OCBiTH BosMHCBHKOTO
HAIllOHAJILHOTO YHiBepcHUTeTy iMeHi Jleci YkpaiHku.

VYci BuAM HaBYAIBHOI JISTIBHOCTI 3700yBadiB OIHIOIOTHCS TIEBHOKO KIUIBKICTIO OaiB.
KomMmruiekcHa oliHKa 3HaHb 3AIMCHIOETHhCS BHKIanadeMm 3a 100-O0ambHoro mmikanor. CymapHa
KUTBKICTh 0aiiB, sIKy 3400yBau OTpUMY€ IpH CKJIaAaHHi MoxayiiB 3a 100-0anbpHOIO MIKaoo,
BH3HA4Ya€ MOro MiJCYMKOBY OIIHKY, sIKa BIJNOBIJA€: «BIIMIHHO», «J00pe», «3aJOBUIBHO»,
«HE3aJIOBUTBHOY.




Tabauys 6

IToToYHHUI KOHTPOIb ITincymkoBHii KOHTPOJIb
(max = 40 6aJiB) (max = 60 6aJ1iB) 3aranbHa
3M 1 3M 2 3M3 Tepminono | MKP 1 MKP2 | MKP3 KUIbKiCTh
TiYHUAN oaniB
CIIOBHUK
12 12 16 10 15 15 20 100

IHoToyHMii KOHTPOJIb 3IMCHIOETHCS BUKIAJaueM Ha MPAKTUYHUX 3AHATTAX MPOTATOM
CEMecCTpy.

MeTo0 MOTOYHOTO KOHTPOJIIO € TEepeBipka piBHA 3HaHb 3700yBaya NpPU BUKOHAHHI
pi3HOrO BHJYy 3aBJaHb Ha MPAKTUYHUX 3aHATTAX. MakcuMaibHa KUIBKICTh OaiB, SIKy MOXe
HaOpaTH CTYJEHT Ha KO)KHOMY IPAaKTUYHOMY 3aHATTI — 2 0aiu, BiIOBITHO 332 KOXKEH 3MiCTOBHMA
Moayib (3M) — 20 GautiB.

Kpumepii oyintosannsa miaroToBKy 0 Ta BUKOHAHHSA 3aBJaHb HA MPAKTUYHOMY 3aHSTTI:

- 4 6anu — 3100yBay BUKOHYE 3aBJIaHHS y TOBHOMY OOCS31, 3MICTOBHI KOMITOHEHT
BINOBigae yciM CGHOPMYIbOBAaHHUM IUTAHHSAM, APTYMEHTY€ BJIACHY TOYKY 30Dy, IMPOSBISE
TBOPYMIA MIAXiJ 10 PO3B’SI3aHHA 33a7a4, 3aCTOCOBYE HOBITHI MPUHOMH Ta TEXHOJIOTII, MPOSBIISIE
BUCOKHI PiBEHb OBOJIOJIHHS MaTepialioM 1 TEPMIHOJIOTIE€I0, 3aCTOCOBY€E M’sIKi HABHYKHU MiJ 4ac
poOOTH Ha 3aHATTI;

- 3-3,5 6anu — 3100yBay BUKOHY€ 3aBJaHHS Y TIOBHOMY 00CA31, 3MICTOBUI KOMITOHEHT
BIJNOBigae yciM c(hopMysIbOBaHUM NUTAHHIM, MPOTE JOMYCKAE OKpeMi MOMMIIKH y MpoIeci
iHTepnpeTanii Marepially; apryMeHTye BIIacCHY TOYKY 30pY Y PO3B’sI3aHHI 3a]ad, 3aCTOCOBYE
HOBITHI MPUHOMH Ta TEXHOJIOT1], POSIBJIE€ TOCTATHHO BUCOKHI piBEHb OBOJIOJIIHHS MaTepialoM
1 TEpPMIHOJIOTI€10, 3aCTOCOBY€E M’ sIKI HABUYKH IIiJ1 4ac poOOTH Ha 3aHATTI;

- 1,5-2,5 6anu — 3100yBay BHUKOHY€E 3aBJaHHS y HEMOBHOMY 00cs3i, 3MiCTOBUI
KOMIIOHEHT YacTKOBO BIJMNOBiga€e yciM c(HOpPMYJIbOBAHUM NHUTAHHSAM, JOMYCKA€ MOMHIIKH Y
npolieci iHTeprnpeTanii Marepiany; BOJIOJI€ HEAOCTATHIMHU HAaBUYKaMM apryMEHTallii BJIACHOI
TOYKH 30py Yy PO3B’SI3aHHI 3a/1a4, 3aCTOCOBYE TPAAULINHI MPUHOMHU Ta TEXHOJOTII, MPOSBIE
cepeHid piBEHb OBOJIOJIHHS MaTepialioM 1 TEpMIHOJOTI€I0 Ta M’SKMMHU HaBUYKAMHU IIiJ] 4ac
poOOTH Ha 3aHATTI;

- 0-1 6anu — 3100yBay BUKOHY€ 3aB/IaHHS y HETIOBHOMY 0OCS31, 3MICTOBHI KOMITOHEHT
4acTKOBO a00 Maibke He BIINOBiNA€e yciM choOpMyJIbOBAaHUM NMUTAHHSM, JIOIYCKAE€ TTOMHUIIKH Y
mpolieci iHTepIpeTalii Marepiaiay; BOJOIE MMOYATKOBUMHU HaBHYKAMU apryMEHTalli BIaCHOTO
HiAXOMy y PO3B’sI3aHHI 3a/a4, 3aCTOCOBYE TPaaWIiiiHI MPUHOMHM Ta TEXHOJIOTIi, MPOSBISE
HU3BKUN DPIBEHb OBOJIOJIHHS MaTepiajoM, TEPMIiHOJOTI€0 Ta M’SIKHMH HaBUYKaMH IiJI dYac
poOOTH Ha 3aHSATTI.

IMincymKoBuii KOHTPOIb 3IHCHIOETHCS BUKJIATA4eM 1 MOXE MPOBOAUTHCH JIMIIE OIMH
pa3. BiacyTHicTh cTyieHTa Ha MOYJIbHIM KOHTPOJBHIM po0oTi ouiHioeThest y 0 6aniB. IloBTOpHE
CKJIaJJaHHS MOJYJIBHOTO KOHTPOJIIO JUIs CTYJCHTa MOKJIMBE 32 YMOBH 1oro BiacyTHOCTI Ha MKP
3 MOB&)XHOI MPUYMHU Ta TPOBOJMUTHCSA BIAMOBIIHO 10 Trpadiky, 3aTBEpIKEHOro Kadeaporo
NPAaKTUKU aHITiiChKOT MOBH. [1icyMKOBHIT KOHTpOJb ckianaeThes 3 TectoBux MKP y 3M1 ta
3M2, MKP3 y ¢opMi miIroToBKH Ta 3aXUCTy PO3TOPHYTOTO IUIAHY-KOHCIIEKTY 3 aHTJIHCHKOI
MoBH y 33CO Ta TEpMIiHOJOTIYHOTO CJIIOBHHUKA, SKHI 3700yBad OCBITH CKJIaJa€ iHIUBITYaTbHO
BIJIMIOBITHO /10 rpadika MpoBeJCHHS KOHCYJIbTAIlli BUKIIa1a4a.

Sxmo migcymkoBa OIfiHKa (0anu) 3 OCBITHBOTO KOMIIOHEHTa SIK CyMa IiJCYMKOBHX
MOJYJIBHUX OIIIHOK CTAHOBUTH HE MEHIIE sIK 75 OamiB, TO, 3a 3roj0I0 37100yBaya OCBITH, BOHA
Moke OyTH 3apaxoBaHa sK mifcyMkoBa ominka 3 OK. Icnut ckmamaeTscs y BUMAAKY, SKIIO
3100yBay OCBITH Oa)kae MiJBUILUTH PEUTHHT. Y I[bOMY BHUIAAKY Oanu, HaOpaHi 3700yBayeM 3a
pe3yabTaTaMi MOAYJIbHUX KOHTPOJIBHHUX POOIT, aHyTIOIOTHCS.

MaxkcumasnbHa KUTbKICTh OalliB 3a MOTOYHUI KOHTPOIIb - 40, 32 miacyMKoBuil - 60.

Iciut mpoBomuThCS Y (QOpMi YCHOrOo ONHMTYyBaHHS 3 Temartuku cuiabycy OK,
TEPMIHOJIOTIYHOTO CJIOBHUKA Ta MIATOTOBKU (parMeHTa ypoky anriiicskoi MoBu y 33CO.



Opranizamist kypcy «MeToauka HaByaHHA aHriidcekoi MoBu B 33CO» m03BOIISIE
BIIPOBA/KEHHS B OCBITHIN TpOIEC €NEeMEHTIB AyadbHOi OCBITH. 3M00yBa4 MOXE TO€IHYBAaTH
HaBYaHHS B YHIBEPCHUTETI 3 HABYaHHSM Ha poOOYOMY Miclli Y 3aKjajli OCBITH, HA MIPUBATHUX Ta
JepKaBHUX MIAMPUEMCTBAX, IO PEaTi3yloTh MDKXHAPOIHY isSUIbHICTB, J€ HaOyBae HEOoOXimHi
3HAHHS, KOMIIETEHTHOCTI 3 TeM (MOMYIIB), mepeadadyeHnX cuiadycoM Kypcy, sIKi OIIHIOIOTHCS
npencraBHukamu [linnpuemMcTBa (HacTaBHUKAMM) Ta BUKIIagadeM YHiBepcuTeTy. Jlerami oo
peamizarii eJIeMeHTIB AyalbHOI OCBITHM MOJAHO 3a MOCHJIAHHSIM [lOJOKEHHS MpPO MiATOTOBKY
3100yBaviB OcBiTH y BOJIMHCHKOMY HalllOHaTbHOMY YHiBepcuTeTi iMeHi Jleci YkpaiHku 3
BUKOPHUCTAHHSIM €JIEMEHTIB IyaIbHO1 ()OpMU 3100y TTS OCBITH.

Honitnka BUKJIagaya 1I0A0 BiIBiIyBaHHA Ta TepMiHIiB 34a4i 3aBIaHb Ta
nepecKJaaHHs.

BinBimyBaHHS 3aHATH € 000B’I3KOBUM. SIKIII0 3100yBad BUIIIOT OCBITH MPOITYCTUB 3aHSITTS
(3 MOBaXXHOI MPUYMHK) OMY JO3BOJICHO BIANPAIIOBATH HEOOXITHUN MaTepian 3a MonepeIHbOI0
JOMOBJIICHICTIO 3 BHKJIafaueM. SIKiio 37100yBay BUINOI OCBITH 3 MOBA)KHOI MPUYMHHM HE BUKOHAB
HEOOXi/HI 3aBJIaHHs BYACHO, HOMY JTO3BOJICHO JIOOMPALIOBATH MEBHUI MaTepiaji Ta CKJIACTH HOTOo
BUKJIAJ]a4u€Bl BIAMOBIHO 10 Tpadika KOHCYJbTAIli, 3aTBEPIKEHOr0  Kadeapor MpPaKTHKH
aHTJIICHKOI MOBH.

[Tepecknamanns Oyab-sIKMX BHIIB  poOIT, MepeadadeHux CHIadycoM  OCBITHBOTO
KOMIIOHEHTa, 3 METOI0 IiJBUIIEHHS TIJICYMKOBOI MOMYJBHOI OIIHKA HE J03BOJSETHCS.
3aboproBaHicTh i3 MOIyJsl MOBMHHA OyTH JIKBiJOBaHa 3400yBayeM y T03aayIUTOPHUI dYac 10
MOYaTKy TiJICYMKOBOTO KOHTPOJIIO 3 HacTynHoro wmoxayns. KiHieBuil TepMmiH JTKBifarii
3a00ProBaHOCTI 3 MOAYJILHOTO KOHTPOJIIO 00MEKY€EThCS TIOYaTKOM 3aJTIKOBO-EK3aMEHAIIHHOI cecil.

ITosiTuka 010 aKageMi4HOI 100pOYEeCHOCTI

[Tin gac BuBueHHs OK «Mertoanka HaBuaHHS aHTIiKchkkoi MoBH B 33CO» 3m00yBadi
BUILOI OCBITH MOBHMHHI KEpyBaTHCsS NPHUHLIMIAMH aKaJeMi4HOi J00pOoYecHOCTi (AeTaibHO 3a
noxiukanHaM:  Kogekc  akagemiyHoi  J1oOpodyecHOCTi  BOJMHCBHKOro  HaliOHAJIBHOTO
yHiBepcuTeTy iMeHi Jleci YKpaiHKu) Ta BUKOHYBATH NepeadadeHi mporpaMoro TBOpYi 3aBIaHHS
(momoBizi, TBOPH-PO3AYMHU, TBOPU-OMKCH, MPOMOBU TOIINO) Ta PO3POOIATH IUIAHU-KOHCIIEKTH
YPOKIB CaMOCTiiiHO. BUSBIEHHS O3HAK akaJAeMiyHOiI HEZOOpPOYECHOCTI B MHCHBMOBiM poOOTI
3100yBayva € MiJCTaBoIo JUIs ii He3apaxyBaHHHS BUKIIaJaueM.

3a yMOBM BHMHUKHEHHS KOH(IIKTHHUX CHTYyallidf, 3700yBad OCBITH Ta BHUKJIagay
KepyroThCs [10JI05KEHHSIM MPO MOPSIOK 1 IPOIEAYPH BUpiNIeHHs. KOHMIIKTHUX cutyalid y BHY
imeni Jleci Ykpainku, myHKT 5 «BperymoBanHs KOH(IIIKTIB y HABYaJIbHOMY MTPOLECT».

ITosiTuka MO0 BH3HAHHSA pe3yabTAaTiB HABYAHHS, OTPUMaHUX Yy (opmanbHiii,
HedopmanbHiil Ta / 200 indopmanbHiil ocBiTi.

ITix yac BUBYeHHA Kypcy «MeTonuka HaBdaHHs aHTiHChKo1 MOBH B 33CO», BU3HAIOTHCS
pe3yJabTaTH HABYAaHHSA, OTPUMaHi B HedopMalbHIA  OCBITI (mpodeciiiHi Kypcu/TpeHiHrwy,
OHJIAalfH-OCBITa, CTa)XXyBaHHS TOIIO), SKI 32 TEMAaTUKOK, OOCSATOM BHBYEHHS Ta 3MICTOM
BIJIMOBIAAIOTH Kypcy «MeTroanka HaBYaHHs aHTIiiichbkol MoBH B 33CO» sIK B MIJIOMY, Tak i oro
OKpEeMHM MOAYJISAM, TeMi (Temam), 1o mependaueHi UM cuiadycoMm. Bu3HaHHS pe3ynbTaTiB
HaBYaHHS, OTPUMAHUX y HepopManbHil OCBITI, BITOYBAETHCSA B CEMECTPI, 1110 MEPEy€E CEMECTPY
MOYaTKy BHMBYEHHS OCBITHHOTO KOMITOHEHTa, abo mix yac BuBueHHs OK, ane ne miznime 01
TpyIHS, BPaxOBYIOUM MMOBIPHICTh HEMIATBEPIKEHHS 3700yBadeM pe3yJIbTaTiB TaKoTro
HaB4aHHs. JleTani o0 mpoueaypH 3apaxyBaHHs pPe3yibTaTiB PeryaoloThes [10I0KEeHHIM PO
BHU3HAHHS _pE3YyJbTATiB HABYAHHS, OTPUMaHUX Yy dopManbHiid, HedopmanbHild Ta/abo
iHpopmanbHiit ocBiTi BHY imeni Jleci YkpaiHku.

PexomenioBanmii nepeJik miatgopm, siki HaIalOTh OCBITHI MOCIYTH 3 GOopMyBaHHS Ta
PO3BUTKY METOAMYHOT KOMIIETEHTHOCTI BUUTEIIIB iIHO3EMHUX MOB, aHTTIHCHKOT 30KpeMa:

British Council https://www.teachingenglish.org.uk/training

American Councils for International Education https://americancouncils.org.ua/en/

Regional English Language Office https://ua.usembassy.gov/education-culture/regional-
english-language-office/

The Open University https://www.open.edu/openlearn/free-courses/full-catalogue

Massive Open Online Courses (MOOCs) https://www.mooc.org/




TESOL-Ukraine http://www.tesol-ukraine.com/
Prometheus https://prometheus.org.ua/
OcsiTopis https://osvitoria.org/

JlonaTkoBi 6anu. 3 METOI CTUMYJIOBAHHS IOIIYKOBO-IOCTIAHUIBKOI Ta HAayKOBOi

TisUTBHOCTI 3700yBauaM OCBITH, SIKi Opajiu ydacTh y poOOTi KOH(EpeHIiH, KPYyIrJiuX CTOJIB,
3aCiJaHHAX TNPOOJIEMHUX TpPyIM, B OJIMIIIAAAaX, KOHKypcax CTyIEHTCHKMX HayKOBUX pOOiT,
MiArOTOBIII HAyKOBUX MyOmikamid TOm0 W JJOCATIM 3HAYHUX pe3yJbTaTiB, MOXe OyTu
NPUCYJKEHO J10AaTKOBI (OOHyCHi) Oaniu, SKi 3apaxOBYIOTBCS SIK pe3yJdbTaTH IMOTOYHOTO
koHTpoito 3 OK. V Bumazky, sikimo 3100yBadi MaroTh OIMyOJiKOBaHi Te3u KoH(pepeHLii, Gpaxosi
4y He(axoBi CTATTI B YKPaiHCHKUX Ta/a00 3apyOiKHUX HAyKOBUX BHJAHHSX 1 iX mpobiemaruka
BinmoBigae Ttematuni OK 3rimHO 3 cmimabycom, 3100yBad OTPUMY€E TOJNATKOBI Oanu 10
notoyHoro koHtpomro 3a OK: 3 Gamu — 3a Te3u momosini / HedaxoBy cCTarTio; 5 OaniB — 3a
¢axoBy crarTio. [Ipn 11bOMy 3aranbpHa KUIbKICTh 0OalliB, 10 BHOCUTHCS J0 BiIOMOCTI 32 IOTOYHY
poboty, y Bunaaky OK, ne nependaueHo exzaMeH, He MOXke niepeBuiyBatu 40.

HIkana ouiHroBaHHs (icmUT)

Tabauys 7
Ouinka B Oumninka 3a mkajaow ECTS
O0amax JIinrBicTHYHA OIiHKA OIIHKA MOSICHEHHS
90-100 Bigminao A BiIMiHHE BUKOHAHHS
82 -89 Hyxe nobpe B BHILIE CEPETHHOTO PiBHSI
75-81 Jo0pe C 3araJioM Xxopoia pooora
67 -74 3a10BIILHO D HETIOraHo
60 - 66 Jlocraribo | BHKOHAHMII BIANOBIIAE
MIHIMAJLHIM KPUTEPISIM
1-59 He3zanoBiisHO Fx HeoOXiTHE TIepecKIIaJaHHs
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V. IlincyMKoOBHi1 KOHTPOJIb
[TincyMKOBHIA KOHTPOJIb IPOBOAUTECS Y (POPMi YCHOTO €K3aMEHY.
Opi€HTOBHI NUTAHHA HA €K3aMeH

. The history of the English teaching methodology.
. New Ukrainian School. Jlep>xaBHuii cTrangapT 6a30Boi cepeqHbOi OCBITH. 3aKOH YKpaiHu

[Ipo moBHy 3arajibHy CEpeaHIO OCBITY.

. Jep:kaBHUI CTaHAAPT MOYATKOBOI OCBITH.

. [Ipodeciitauii crangapt «Bunrtens 3akianay 3arajabHOI cepeHbOT OCBITHY.

. Describing language: grammar, lexis, phonology, and functions.

. Describing language skills: reading and listening. Methods of teaching receptive skills.

. Describing language skills: speaking and writing. Methods of teaching productive skills.
. Methods of teaching the English grammar.

. Methods of teaching vocabulary. Gamification.

. Teacher’s profile. Rapport. Ways of creating positive learning atmosphere in the
classroom.

Teaching styles: authoritative, liberal and democratic. Their advantages and disadvantages.
. Classroom management. Use of gestures. Eliciting. Seating. Group / pair work.

Error correction: effective strategies. Types of errors.

Learner characteristics and needs. Learning styles and multiple intelligences.

Approaches to language teaching. PPP. Task-based learning. Test-Teach-Test.

Presentation techniques and introductory activities.

Practice activities and tasks for language and skills development.

Lesson planning: design, staging, identifying and selecting aims. Outcomes. Flipped
classroom

Assessment techniques and tools: general ideas and specifics.

Formative assessment. Summative assessment. Self-assessment. Peer assessment.



21. Remote learning and teaching. Synchronous and asynchronous learning.

22. Platforms, tools, and applications to enrich classroom and remote learning (Woodpecker
learning, Interactive boards: Padlet, Mentimeter, Canva, Wordwall, Quizlet)

23. Textbooks and aids in lesson planning. Visual aids.

24. Warming-up activities. Ice-breakers.

25. 21st century skills: their development whilst learning and teaching English.

26. Bloom’s taxonomy. Critical thinking and problem-solving.

27. 21st century skills: collaboration, communication, creativity and imagination.

28. 21st century skills: personal development, leadership, digital literacy.

29. Incorporating social and emotional learning in the English lessons.

30. Ways of increasing students’ motivation.

TepMiHOJIOTiYHNI CJIOBHUK
GLOSSARY OF ENGLISH LANGUAGE TEACHING (ELT) TERMINOLOGY

Accuracy The use of correct forms of grammar, vocabulary, spelling and pronunciation. In an accuracy activity, teachers and
learners typically focus on using and producing language correctly. See fluency.

Achievement test: see test.

Acknowledge To show that you have seen or understood something, e.g. the teacher acknowledged the learner’s answer with a
gesture.

Acquisition noun, acquire verb To learn a language without studying it, just by hearing and/or reading and then using it. This is the
way people usually learn their first language.

Action rhyme A classroom activity using a rhyme which learners perform with accompanying actions. See Listen and
do/make/draw.

Activate previous knowledge To get learners to think about and to say what they know about a topic. Teachers activate learners’
previous knowledge when they are preparing learners to read or listen to a text. Research has demonstrated that when learners’
previous knowledge is activated, reading and listening comprehension is increased. See arouse, generate, stimulate interest.

Active role When learners think about their own learning and what their own needs are and try to help themselves learn more, they
are taking an active role.

Activity-based learning A way of learning by doing activities. The rules of language used in the activity are looked at either after
the activity or not at all.

Activity book: see book.

Adapt (material) To change a text or other material, so that it is suitable to use with a particular class.

Aids Aids are the things that a teacher uses in a class, e.g. handouts, pictures, flashcards. When teachers plan lessons they think about
what aids they will need. See visual aid.

Aim What the teacher wants to achieve in the lesson or in the course.

The main aim is the most important aim, e.g. the teacher’s main aim in a lesson could be to teach the present perfect or develop
listening skills.

A stage aim is the aim or purpose of a stage, step or short section of a lesson, e.g. to provide controlled practice of the present perfect
or to develop listening for gist.

A subsidiary aim is the secondary focus of the lesson, less important than the main aim. It could be the language or skills learners
must be able to use in order to achieve the main aim of the lesson or a skill or language area which is practised while focusing on the
main aim.

A personal aim is what the teacher would like to improve in his/her teaching, e.g. to reduce the time I spend writing on the
whiteboard

Arouse, generate, stimulate interest To get learners interested in a task or topic. See activate previous knowledge.

Art and craft activity noun A classroom activity in which learners make something with their hands, such as an origami animal or a
mini-book. Learners often follow instructions from a teacher or a coursebook in order to make the item.

Assessment noun, assess verb To discover, judge, test or form an opinion on learners’ ability, proficiency or progress either formally
or informally.

Continuous assessment A type of testing which is different from a final examination. Some or all of the work that learners do during
a course is considered by the teacher on a regular basis and contributes to the final grade given to learners. It may also include regular
monitoring of classroom performance and contribution.

Diagnostic assessment A type of testing aimed at identifying — diagnosing — aspects of language and skills where learners have
weaknesses (or strengths) which subsequently informs the teachers’ future lesson planning. See teacher roles.

Formal assessment When a teacher judges learners’ work through a test and then gives a formal report or grade to learners, to say
how successful or unsuccessful they have been.

Formative assessment When a teacher uses information on learners’ progress during a course to adapt their teaching and/or to give
learners feedback on their learning.

Informal assessment When a teacher decides whether a learner is doing well or not, or whether a course is successful or not, by
observing learners rather than setting a test or writing an official report or giving a grade.

Peer assessment When learners give feedback on each other’s language, work, learning strategies, performance.



Performance assessment Typically this involves observation of classroom performance to assess how well learners express
themselves during specific tasks by checking performance against criteria. Teachers can evaluate if learners achieved the purpose of
the task.

Portfolio assessment This is a type of formative assessment and also continuous assessment. It consists of a collection of learners’
work done over a course or a year which shows evidence of development of their language skills.

Self-assessment When learners decide for themselves how good they think their progress or language use is.

Summative assessment A type of assessment done at the end of a course where the focus is on learners receiving a grade for their
work rather than receiving feedback on their progress.

Assessment chart/Assessment profile A chart designed by the teacher and used for diagnostic purposes. The chart includes learners’
names and assessment criteria. The teacher uses it to monitor and record comments on learners’ progress and achievement in English.
The comments are based on observation of learners working during class time, and/or on samples of written work done for
homework. See chart, pupil profile chart.

Assessment criteria The qualities against which a learner’s performance is judged for assessment. For example, assessment criteria
for judging learners’ writing may be: accuracy of grammar, use of vocabulary, spelling and punctuation, organisation of ideas.
Assumptions When teachers think about what they believe their learners will or will not know or how they will behave in a
particular lesson. For example, a teacher plans to teach the present simple using the context of jobs and daily routines. The teacher
may make the assumption that learners will know basic job vocabulary and so knows s/he will not need to spend time in the lesson
presenting these words.

Attention span How long a learner is able to concentrate at any one time.

Attention spread Attention spread relates to when and how teachers give equal attention to all of the learners in the class. This can
involve encouraging quieter learners to participate and ensuring that more enthusiastic learners do not dominate.

Authentic material Written or spoken texts which a first language speaker might read or listen to. They may be taken from
newspapers, radio etc. The language in the texts is not adapted or made easier for learners or the language learning process.
Back-channeling When a listener signals understanding, surprise, agreement etc. to a speaker as the speaker is speaking.

Block A small piece of wood with straight sides: Some teachers give learners coloured blocks for use in listen and make activities.
Board game A game played by two or more players on a board using dice. Players throw the dice and move around squares on the
board. By writing different instructions in the squares, teachers can use board games for controlled language practice or oral fluency,
e.g. when a learner lands on a square, they say a daily routine using the present simple.

Book

An activity book or workbook contains extra practice activities and is often used for homework. It usually accompanies a
coursebook.

A coursebook or textbook is used regularly by learners in the class. It generally contains grammar, vocabulary and skills work and
follows a syllabus. A coursebook unit is a chapter of a coursebook.

A teacher’s book accompanies the coursebook, and contains teaching ideas, audio scripts and answers to coursebook activities.
Brainstorm noun + verb To think of ideas (usually quickly) about a topic (often noting these down). This is often done as
preparation before a writing or speaking activity.

‘Can-do’ statements Sentences that describe language learners’ language use or an aspect of it on a scale of proficiency, e.g. This
learner CAN express simple opinions or requirements in a familiar context.

Categorisation noun, categorise verb, category noun To put things into the group (category) to which they belong. For example,
learners might categorise a list of different foods into groups (categories) such as fruit and vegetables.

Chant noun + verb To repeat a phrase, sentence, rhyme, verse, poem or song, usually with others, in a regular rhythm.

Chart noun Information in the form of diagrams, lists or drawings often placed on the classroom wall for learners to refer to.
Common examples are lists of irregular verb forms or drawings illustrating the meanings of prepositions.

Checklist noun A list of things that a learner or teacher needs to focus on or consider. Examples could include assessment checklist,
resources checklist, lesson planning checklist.

Chunk Any pair or group of words commonly found together or near one another, e.g. phrasal verbs, idioms, collocations, fixed
expressions.

Clarify verb, clarification noun 1. To make clear what you mean. 2. Clarify language. When teachers focus on form, meaning and
pronunciation to help learners understand the use and rules of target language. See ask for clarification.

Class, learner profile A description of the learners and information related to their learning, including their age, ability, strengths
and weaknesses in language and skills.

Classroom management The strategies used by a teacher to organise the classroom, the learning and the learners, such as seating
arrangements, different types of activities, teacher roles and interaction patterns.

Closed question A question which leads to a yes/no answer or another very short response, e.g. Did you come to school by bus? Yes.
What did you have for breakfast? Toast. See open question.

Cloze test A task-type in which learners read a text with missing words and try to work out what the missing words are. The missing
words are removed regularly from the text, e.g. every seventh word. A cloze test is used for testing reading ability or general
language use. It is different from a gap-fill activity, which can focus on practising or testing a specific language point. See gap-fill.
Clue A piece of information that helps someone to find the answer to a problem, e.g. a teacher could give the first letter of a word
she is trying to elicit as a clue to learners to help them find the word.

Cognitive (processes) The mental processes involved in thinking, understanding and learning.

Coherence noun, coherent adjective When ideas in a spoken or written text fit together clearly and smoothly, and so are logical and
make sense to the listener or reader.

Cohesion noun, cohesive adjective The way spoken or written texts are joined together with logical grammar or lexis, e.g.
conjunctions (Firstly, secondly), lexical sets, referring words (it, them, this). Cohesive device A feature in a text which provides



cohesion, e.g. use of topic-related vocabulary throughout a text, of sequencing words (then, next, after that etc.), of referencing words
(pronouns — he, him, etc.), of conjunctions (however, although etc.).

Collaborate verb, collaborative adjective To work together. Learners often collaborate in class when carrying out tasks, which
typically involves planning, creating, discussing, evaluating etc.

Collocation noun, collocate verb, Words which are regularly used together. The relation between the words may be grammatical, for
example when certain verbs/adjectives collocate with particular prepositions, e.g. depend on, good at or when a verb like make or do
collocates with a noun, e.g. do the shopping, make a plan. Collocations may also be lexical when two content words are regularly
used together, e.g. We went the wrong way NOT We went the incorrect way.

Colloquial Language normally used in informal conversation but not in formal speech or writing, e.g. Give Gran a ring, OK?
Communicative activity A classroom activity in which learners need to talk or write to one another to complete the activity.
Communicative approaches A way of teaching and practising language which is based on the principle that learning a language
successfully involves communication rather than just memorising a series of rules. Teachers try to focus on meaningful
communication, rather than focusing on accuracy and correcting mistakes. See Grammar-Translation method.

Concept questions, concept checking A concept question is a question asked by the teacher to make sure that a learner has
understood the meaning of new language, e.g. Teaching the new grammatical structure ‘used to’, using the example — He used to live
in Paris. Concept question — Does he live in Paris now? Answer — No. Concept checking is the technique of asking concept questions
or using other techniques to check that learners have understood a new structure or item of lexis.

Content and Language Integrated Learning (CLIL) An approach in which a foreign language is used as a tool in the learning of a
non-language subject in which both language and the subject have a joint role.

Content-based instruction, content-based learning An approach to teaching, traditionally associated with the US, in which non-
native speakers, often from minority language groups, are learning the target language to enable them to integrate into mainstream
classes.

Content word A word which carries the main meaning; often contrasted with ‘function words’ which mainly perform a grammatical
function and carry little meaning e.g. in the sentence ° The postman was carrying a very big bag.” the content words are postman,
carrying, very, big, bag. Content words are usually nouns, verbs, adjectives or adverbs. See function word.

Convey meaning To express or communicate meaning. Teachers focus on conveying meaning when they present new language.
Co-operation noun, co-operate verb, co-operative adjective Working together and helping each other. In some group work activities
learners co-operate to find the answer or solve a problem.

Correction

Echo correction - When learners make a mistake, the teacher repeats the mistake with rising intonation encouraging learners to
correct themselves, e.g. Learner: He don’t like it. Teacher: Don’t? Learner: He doesn’t like it.

Finger correction - A way of drawing attention to where a learner has made a mistake. The teacher counts out the words a learner
has said on her fingers. The fingers represent words and the teacher can show clearly in which word (finger) the mistake was made.
A teacher may use her fingers to show that a mistake has been made with word or sentence stress, word order, grammar,
pronunciation of sounds etc.

Self-correction - When learners correct language mistakes they have made, perhaps with some help from the teacher.

Crossword puzzle A word game in which learners complete a grid. Learners write the answers to clues in the squares on the grid. It
is often used to review and consolidate vocabulary.

Cue card, prompt card A card on which there is/are (a) word(s) or picture(s) to prompt or encourage learners to produce particular
language, often during a controlled practice activity or drill, e.g. a teacher presenting I like + ing / I don’t like + ing could have a
number of picture cue cards with different activities (swimming, reading etc). Learners have to respond to the cue card using I like +
ing or I don’t like + ing. See flashcard.

Curriculum The subjects which make up an educational programme. They are taught differently in different contexts and in
different cultures. See syllabus.

Deduce meaning from context To guess the meaning of an unknown word by using the information in a situation and/or around the
word to help, e.g. I drove my van to the town centre and parked it in the central car park. Van must be some kind of vehicle because
you drive it and park it.

Detail, read for detail, listen for detail To listen to or read a text in order to understand most of what it says or particular details.
See gist, global understanding.

Develop skills To help learners to improve their listening, reading, writing and speaking ability. Teachers do this in class by
providing activities which focus on skills development. See skills.

Dice Small blocks of plastic or wood with six sides and a different number of spots on each side. They are used in board games.
Dictation noun, dictate verb An activity which typically involves the learners in writing down what the teacher reads aloud. See
picture dictation.

Dictionary

A bilingual dictionary uses translation from one language into another language for definitions and examples.

A monolingual dictionary uses only the target language for headwords, definitions, examples etc.

A thesaurus is a type of dictionary in which words with similar meanings are grouped together.

Differentiation noun, differentiate verb To make or see a difference between people and things. In teaching, this can have a special
meaning relating to dealing with mixed ability learners in one class, e.g. the teacher can provide different tasks, activities, texts or
materials for different learners in the class according to their ability.

Discipline noun + verb The system of rules used to maintain control of learners in the classroom.

Discourse Spoken or written language in texts or groups of sentences.

Distract To prevent someone from concentrating on doing something. For example, talking to someone when they are trying to read a
book.



Draft noun + verb A draft is a piece of writing that is not yet finished, and may be changed. A writer drafts a piece of writing. That
is, they write it for the first time but not exactly as it will be when it is finished. See re-draft, process writing.

Drill A technique teachers use for encouraging learners to practise language. It involves guided repetition or practice.

In a choral drill the teacher says a word or sentence and the learners repeat it together as a class. In an individual drill the teacher
says a word or sentence and one learner repeats it.

In a substitution drill the teacher provides a sentence and a different word or phrase which the learner must use (or substitute) in
exactly the same structure, e.g. Teacher: I bought a book. Pen. Learner: I bought a pen.

In a transformation drill the teacher says a word or a sentence and the learner answers by changing the sentence into a new
grammatical structure, e.g. Teacher: I bought a pen. Didn’t Learner: I didn’t buy a pen. Teacher: I went to the cinema. Didn’t
Learner: I didn’t go to the cinema.

Eclectic adjective An approach to language teaching in which the teacher uses techniques and activities taken from different
methods.

Edit verb To shorten or change or correct the words or content of some parts of a written text to make it clearer or easier to
understand. See process writing.

Effective adjective Having the intended or desired result.

Elicit verb When a teacher thinks that some learners will know a piece of language or other information, s/he asks targeted questions
or gives clues to get, or prompt learners to give the target language or information rather than simply providing it to the class
her/himself.

Energy levels If learners are interested and working hard, then the energy levels are high; if learners are bored or tired, then the
energy levels are low.

English-medium school A school in a non-English speaking country, in which all subjects are taught using English.

Enquire To ask for information, e.g. What time does the train leave?

Entry An item, for example a piece of information that is written or printed in a dictionary about a word, e.g. easy / iAz" / adj, adv. 1.
not difficult, and not needing much physical and mental effort: an easy job.

Error A mistake that a learner makes when trying to say something above their level of language or language processing.

A developmental error is an error made by a second language learner which could also be made by a young person learning their
mother tongue as part of their normal development, e.g. I goed there last week (I went there last week).

A fossilised error is an error that has become a permanent feature of a learner’s language, the error has become a habit. Fossilised
errors cannot easily be corrected.

When a learner makes a slip they make a language mistake but they are able to correct themselves.

Evaluation noun, evaluate verb To assess or judge the quality, importance or effectiveness of something. Teachers may evaluate
learners’ progress or strengths and weaknesses.

Exchange verb + noun 1. To give something to another person and receive something in return. 2. An exchange can also be used to
refer to the part of spoken interaction in which one person speaks and another responds to what they said.

Exposure noun, expose verb When learners listen to or read language without being consciously aware of it.

Extension task, extend verb, extended adjective An activity which gives learners further or extended practice of the target language
or the topic of the lesson or additional skills work.

Extensive listening/reading Listening to or reading long pieces of text, such as stories or newspapers. See intensive
listening/reading.

Extract Part of a text which is removed from an original, longer text.

Facial expression A person can show how they feel through their face, e.g. smiling, showing surprise.

Facilitator noun, facilitate verb To make something possible. Teachers facilitate learning by planning and delivering lessons and
maintaining discipline in the classroom. See teacher role.

False friend A word in the target language which looks or sounds as if it has the same meaning as a similar word in the learners’ first
language but does not, e.g. In French, ‘librairie’ is a place where people can buy books. In English, a library is where you may go to
borrow books rather than somewhere where you go to buy books (a bookshop).

Feedback noun + verb, give, provide feedback. 1. To tell someone how well they are doing. Teachers might give learners feedback
at a certain point in the course, or after an exercise that learners have just completed. In addition, learners can give feedback to
teachers and teacher trainers give feedback to trainee teachers. 2. To communicate to a speaker that you understand (or not) what
they are saying.

Peer feedback Feedback given to a learner by another learner in the class.

Filler 1. A short activity between the main stages of a lesson used for reasons such as time management or to provide a change of
pace etc. 2. A word or sound used between words or sentences in spoken English when someone is thinking of what to say, e.g.
When [ went to London ... um ... I think it was about ... er ... 4 years ago. Er and um are conversational fillers.

Flashcard A card with words, sentences or pictures on it. A teacher can use these to explain a situation, tell a story, teach vocabulary
etc. See cue card, prompt card.

Flexible adjective Something or someone that can change easily to suit new situations. Teachers need to be flexible and to be
prepared to change or adapt if the lesson is not going to plan.

Flipchart A pad of large sheets of paper fixed to a stand, which teachers use for presenting information to the class.

Fluency Oral fluency — being able to speak using connected speech at a natural speed with little hesitation, repetition or self-
correction. In spoken fluency activities, learners typically give attention to the communication of meaning, rather than trying to be
correct.

Written fluency — being able to write in a clear and confident way. In a written fluency activity, learners give attention to the content
and ideas of the text rather than trying to be correct.

Formal language Language used in formal conversations or writing, e.g. Yours faithfully. See informal language and register.



Fossilisation The process in which incorrect language becomes a habit and cannot easily be corrected.

Functional approach A way of teaching which uses a syllabus based on functions.

Gap-fill An activity in which learners fill in spaces or gaps in sentences or texts. This is often used for restricted practice or for
focusing on a specific language point. This is different from a cloze test which can focus on reading ability or general language use.
See cloze test.

Get learners’ attention To make learners listen to the teacher after they have been doing group or pairwork or at the start of the
lesson.

Gist, global understanding, listening/reading for gist, listening/reading for global understanding To read or listen to a text and
understand the general meaning of it, without paying attention to specific details. See detail, read for detail, listen for detail.

Graded reader A book where the language has been made easier for learners. These are often books with stories or novels where the
language has been simplified.

Grammar-Translation method A way of teaching in which learners study grammar and translate words and texts into their own
language or the target language. They do not practise communication and there is little focus on speaking. A teacher presents a
grammar rule and vocabulary lists and then learners translate a written text from their own language into the second language or vice
versa. See communicative approaches.

Graph A drawing that uses a line or lines to show how two or more set of numbers are related to each other.

Grid A pattern of straight lines that cross each other to make squares, e.g.

Group, class dynamics The relationship between learners in the group or class.

Guidance noun, guide verb Help given by a teacher with learning, or with doing a task.

Guided discovery A way of teaching in which a teacher provides examples of the target language and then guides the learners to
work out the language rules for themselves.

Guided writing A piece of writing that learners produce after the teacher has helped them to prepare for it by, for example giving the
learners a plan to follow, or ideas for the type of language to use. See process writing and product writing.

Handout, worksheet A piece of paper with exercises, activities or tasks on it that a teacher gives to learners for a range of reasons
during a class or for reference or homework.

Headword A word whose meaning is explained in a dictionary. It usually appears in bold at the top of a dictionary entry, e.g. run to
move using your legs, going faster than you can walk; run is the headword.

Hesitation noun, hesitate verb A pause before or while doing or saying something. Learners often hesitate if they are trying to find
the correct words to say, because they need more time to think.

Higher-order thinking skills (HOTS) These are skills such as analysis and evaluation. They are often used in the classroom to
develop reasoning skills, encourage enquiry and discussion and to develop creative thinking. For example, How can we change the
design of the building to make it more fuel efficient? They involve open-ended talk. See Lower-order thinking skills (LOTS).
Highlight 1. To mark words on paper, on the board or on a computer screen using a colour or underlining so that they are easier to
notice. 2. To draw attention to or focus on something so that learners realise it is important, e.g. to highlight a mistake by underlining
it.

Hypothesise To suggest an explanation for something unknown. For example, What would you do if you were leader of your
country?

Ice-breaker An introductory activity that a teacher uses at the start of a new course so that learners can get to know each other.

ICT / IT (Information [Communication] Technology) The use of computers to enable learners to improve information-processing
skills, to explore ideas, to solve problems, to access and surf the internet, to develop collaborative learning with students who are in
other places, to participate in video conferencing. The subject is referred to as ICT, the skills used are IT skills and the lab is known
as the IT lab.

Ignore (errors) To choose not to pay attention to something such as an error made by a learner. A teacher may do this if he/she
wants to help the learner with fluency, not accuracy. See correction.

Independence: see learner autonomy.

Independent study Studying without a teacher present or without the teacher monitoring and directing the learning very closely, e.g.
learners could carry out research on a topic using reference resources. This could be done at home or with minimum involvement of
the teacher in class.

Infer attitude, feeling, mood To decide how a writer or speaker feels about something from the way that they speak or write, rather
than from what they openly say.

Informal language Language used in informal conversations or writing, e.g. Hi John. See formal language and register.
Information-gap activity A classroom activity in which learners work in pairs or groups. Learners are given a task, but they are
given different information and, to complete the task, they have to find out the missing information from each other.

Information transfer An activity in which learners move information from one source to another, e.g. reading an explanation then
completing a diagram with key words from the explanation.

Input noun + verb Information which is given to learners by the teacher, e.g. through a text or via electronic means.

Instruct verb To order or tell someone to do something, e.g. Please turn to page 12 and do exercise 1.

Integrated skills An integrated skills lesson combines work on more than one language skill. For example reading and then writing
or listening and speaking.

Intensifier A word used to make the meaning of another word stronger, e.g. He’s much taller than his brother. I'm very tired.
Intensive course A course which takes place over a short period of time, but which consists of a large number of hours.



Intensive listening/reading One meaning of intensive listening/reading is reading or listening to focus on how language is used in a
text. See extensive listening/reading. Interaction noun, interact verb, interactive strategies

Interaction is ‘two-way communication’ between listener and speaker, or reader and text. Interactive strategies are the means used,
especially in speaking, to keep people involved and interested in what is said or to keep communication going, e.g. eye contact, use
of gestures, functions such as repeating, asking for clarification.

Interaction patterns The different ways learners and the teacher work together in class, e.g. learner to learner, in pairs or groups or
teacher to learner, in open class, in plenary. When teachers plan lessons, they think about interaction patterns and write them on their
plan.

Interactive whiteboard (IWB) A special surface where a computer screen is displayed using a projector. Teachers and learners can
use it by touching it or by using an interactive pen which acts like a mouse.

Interference Interference happens when the learner’s mother tongue affects performance in the target language, especially in
pronunciation, lexis or grammar. For example, a learner may make a grammatical mistake because they apply the same grammatical
pattern as they use in their mother tongue to what they want to say in the target language, but the L1 grammatical pattern is not
appropriate in L2.

Interlanguage Learners’ own version of the second language which they speak as they learn. Interlanguage is constantly changing
and developing as learners learn more of the second language.

Introductory activity An activity which takes place at the beginning of a lesson. Introductory activities often include warmers and
lead-ins.

Involvement Taking part in an activity actively, being involved in it.

Jigsaw listening/reading A text is divided into two or more different parts. Learners listen to or read their part only, then share their
information with other learners so that in the end everyone knows all the information. In this way, the text is made into an
information-gap activity.

Jumbled letters, paragraphs, pictures, sentences, words A word in which the letters are not in the correct order, a sentence in
which the words are not in the correct order, a text in which the paragraphs or sentences are not in the correct order, or a series of
pictures that are not in the correct order. The learners put the letters, words, text or pictures into the correct order.

Key word, language A word or aspect of language in a piece of discourse or text, which is important for understanding the text.
L1/L2 L1 is the learner’s mother tongue or first language; L2 is the learner’s second language. See mother tongue, target language.
Label noun + verb To match the name of an object to the object.

Language awareness A learner’s understanding of the rules of how language works and his/her ability to notice language.
Language frames Language frames are forms of support for writing and speaking at word, sentence and text levels or all three. They
are types of scaffolding which help learners to start, connect and develop ideas.

Language laboratory A room in a school where learners can practise language by listening to tapes or CDs and by recording
themselves speaking.

Layout The way in which a text is organised and presented on a page. Certain texts have special layouts, e.g. letters and newspaper
articles.

Lead-in noun, lead in verb The activity or activities used to prepare learners to work on a text, topic or main task. A lead-in often
includes an introduction to the topic of the text or main task and possibly study of some new key language required for the text or
main task.

Leaflet, brochure A piece of printed paper that gives information or advertises something, e.g. a leaflet with information about local
places of interest. This is one example of realia.

Learn by heart To learn something so that you can remember it perfectly. See memorise.

Learner autonomy noun, autonomous adjective, learner independence When a learner can set his/her own aims and organise
his/her own study, they are autonomous and independent. Many activities in coursebooks help learners to be more independent by
developing learning strategies and focusing on learner training.

Learner-centred When the learners are at the centre of the activities and have the chance to work together, make choices and think
for themselves in a lesson. See teacher-centred.

Learner characteristics The typical things about a learner or learners that influence their learning, e.g. age, L1, past learning
experience, learning style.

Learner training The use of activities to help learners understand how they learn and help them to become autonomous,
independent learners.

Learning contract An agreement between the teacher and the learners about their roles and responsibilities (i.e. what the teacher
will do and what the learners will do to help the learners to learn).

Learning resources The materials or tools which help learners learn, e.g. books, computers, CDs etc. See aids and reference
materials.

Learning strategies The techniques which learners consciously use to help them when learning or using language, e.g. deducing the
meaning of words from context; predicting content before reading.

Learning style The way in which an individual learner naturally prefers to learn something. There are many learning styles. Three of
them are below.

Auditory learner A learner who remembers things more easily when they hear them spoken. This type of learner may like the
teacher to say a new word aloud and not just write it on the board.

Kinaesthetic learner A learner who learns more easily by doing things physically. This type of learner may like to move around or
move objects while learning.

Visual learner A learner who finds it easier to learn when they can see things written down or in a picture. This type of learner may
like the teacher to write a new word on the board and not just say it aloud.



Lexical approach A way of teaching language that focuses on lexical items or chunks such as words, multi-word units, collocations
and fixed expressions rather than grammatical structures.

Lexis (Also vocabulary) Individual words or sets of words, e.g. homework, study, whiteboard, get dressed, be on time.

Linguistic Connected with language or the study of language.

Listen and do/make/draw A classroom activity where learners listen to the teacher or to another learners and while they are
listening they perform an action (listen and do), make something (listen and make) or draw something (listen and draw). These
activities are usually used as comprehension tasks. See action rhyme and picture dictation.

Literacy The ability to read and write.

Lower-order thinking skills (LOTS) These are skills such as remembering information and defining objects. They are often used in
the classroom to check understanding and to review learning. They usually involve closed answers. See higher-order thinking skills
HOTS.

Matching task A task-type in which learners are asked to pair related things together, e.g. match two halves of a sentence, or a word
with a picture.

Method; methodology A way of approaching or doing a particular activity, e.g. use modern/new/traditional methods in language
teaching; a set of methods, e.g. changes in the methodology of language teaching

Mime noun + verb Body movements used to convey meaning without using words.

Mingle noun + verb A mingle is an activity which involves learners having to walk round the classroom talking to other learners to
complete a task.

Minimal pair Two words which differ from each other by only one meaningful sound (or phoneme),e.g. hit/ht/; heat / h*At /.
Mixed ability, mixed level The different levels of language or ability of learners studying in the same class.

Model noun + verb A clear example of the target language for learners to repeat or write down or save as a record. If a teacher is
focusing on the target language of a lesson, s/he usually chooses a model sentence, which s/he writes on the board. The teacher often
models the language as well, by saying it clearly before drilling the learners.

Monitor verb +noun, self-monitor 1. To watch over learners in order to make sure that they are doing what they have been asked to
do, and help them if they are having problems. 2. To listen to/read the language you use to see if it is accurate and effective. 3. See
teacher role.

Mood, listen for mood, read for mood To read or listen to a text in order to identify the feelings of the writer or speaker. See infer
attitude, feeling, mood.

Mother tongue The very first language that you learn as a baby, which is usually the language spoken to you by your parents. Also
called L1 or first language. See L1/L2.

Motivation noun, motivate verb Motivation is the thoughts and feelings which make us want to do something and help us continue
doing it.

Demotivate, verb demotivated adjective To make someone lose motivation. Unmotivated adjective Without motivation; having no
motivation.

Multiple-choice questions A task-type in which learners are given a question and three or four possible answers or options. They
choose the correct answer from the options they are given.

Native speaker Someone who has spoken a particular language since they were a baby, rather than having learnt it as a child or
adult. See L1/L2 and mother tongue.

Natural order Some people believe there is an order in which learners naturally learn some items in their first or other languages.
Some language items are learned before others and it can be difficult for teachers to influence this order.

Needs The language, language skills or learning strategies a learner still has to learn in order to reach their goals, or the conditions
they need to help them learn.

Note-taking noun, take notes verb To take notes means to listen and write down ideas from the text in short form.

Notice language When a learner becomes aware of the language the speaker or writer uses to express a particular concept or
meaning.

Observed lesson A lesson that is watched by a teacher trainer or a colleague.

Off task When learners are distracted or not completing an activity in the way the teacher wants them to do it then they are off task.
See on task.

On task When learners are doing an activity in the way the teacher intended that it should be done then learners are on task. See off
task.

One-to-one A teaching situation which involves only one teacher and one learner.

Open class, whole class When the teacher leads the class and each learner is focusing on the teacher, rather than working alone or in
groups. When learners respond, they do so in front of everyone in the class.

Open question A question which can lead to a long response, e.g. How did you spend last weekend? Why do you think many people
prefer to drive rather than use public transport?

Open comprehension questions are a task-type in which learners read or listen to a text and answer questions (using their own
words).

Open-ended (task, questions) A task or question that does not have a right or wrong answer, but which allows learners to offer their
own opinions and ideas or to respond creatively, e.g. Why do you think the writer likes living in Paris?

Outcome Result. This is what the teacher hopes will be the result in terms of learning at the end of the lesson.

Over-application of the rule, over generalisation When a learner uses a grammatical rule s/he has learned, but uses it in situations
when it is not needed or appropriate, e.g. a learner says, There were three girls (correct plural form used for most nouns) and two
mans. (incorrect plural form — not appropriate for man).

Overhead projector (OHP) A piece of equipment that makes images appear on a wall or screen. It can be used in a classroom
instead of a whiteboard or blackboard.



Overhead transparency (OHT) The plastic sheet a teacher can write on and use with an overhead projector (OHP).

Pace The speed of the lesson. A teacher can vary the pace in a lesson by planning different activities in order to keep the learners’
attention.

Pairs

Closed pairs — When learners in the class do pairwork with the person sitting next to them but not in front of the class.

Open pairs — In open pairs, one pair does a pairwork activity in front of the class. This technique is useful for showing how to do an
activity and/or for focusing on accuracy.

Passive role When learners want to be taught and to acquire language without making their own decisions about their needs and
learning, they are taking a passive role. See active role.

Personalisation noun, personalise verb When a teacher helps a learner to connect new words, topics, texts or grammar to their own
life.

Pick up (language) To learn language without studying it, just by hearing and/or reading and then using it. See acquisition.

Picture dictation A classroom activity where the teacher describes a scene or an object and learners draw what they hear. See listen
and do/draw/make. Picture stories Stories that are shown in pictures instead of words.

Pie chart A pie chart is a circle divided into sections in order to show how something is divided into different amounts. They are
used to help learners remember new information by making thinking visual.

Plenary Part of a lesson when teachers discuss ideas with the whole class. A plenary is often held at the end of a lesson when
teachers assess learning against the learning outcomes by providing opportunities to review what has been learnt.

Portfolio A collection of work that a learner uses to show what he/she has done during a particular course. A purposeful document,
regularly added to that may be part of continuous assessment. See portfolio assessment.

Practice

Controlled practice, restricted practice When learners use the target language repeatedly and productively in situations in which
they have little or no choice of what language they use. The teacher and learners focus on accurate use of the target language.

Less controlled, freer practice, free practice When learners use the target language but have more choice of what they say and
what language they use.

Presentation, Practice and Production (PPP) A way of teaching new language in which the teacher presents the language, gets
learners to practise it in exercises or other controlled practice activities and then asks learners to use or produce the same language in
a communicative and less controlled way.

Pre-teach (vocabulary) Before introducing a text to learners, the teacher can teach key vocabulary from the text which s/he thinks
the learners do not already know and which is necessary for them to understand the main points of a text.

Problem solving Learners work in pairs or groups to find the solution to a problem. Problem-solving activities usually help to
develop oral fluency.

Procedure The details of exactly what is going to happen in each stage of a lesson, e.g. learners practise the language of complaints
in a role-play in pairs.

Process noun + verb To actively think about new information in order to understand it completely and be able to use it in future.
Process writing An approach to writing, which thinks of writing as a process which includes different stages of writing such as
planning, drafting, re-drafting, editing, proofreading. See guided writing and product writing.

Product writing An approach to writing which involves analysing and then reproducing models of particular text types. See guided
writing and process writing.

Productive skills When learners produce language. Speaking and writing are productive skills. See receptive skills.

Proficiency noun, proficient adjective Level of ability; to be very good at something because of training and practice, e.g. speaking
English.

Project work An activity which focuses on completing an extended task or tasks on a specific topic. Learners may work in groups to
create something such as a class magazine. Learners sometimes do some work by themselves, sometimes outside the classroom.
Prompt verb + noun To help learners think of ideas or to remember a word or phrase by giving them a part of it or by giving another
kind of clue.

Proofread verb To read a text in order to check whether there are any mistakes in spelling, grammar, punctuation etc. See process
writing.

Prop noun An object used by the actors performing in a play or film. Teachers may give learners props to use when they are doing a
role play in class.

Pupil profile chart A table or diagram used by teachers to record learners performance and progress in different skills during a
course. See chart, assessment chart/assessment profile.

Puppet A model of a person or animal often made of paper or cloth, which a teacher or learners can move by putting their hand
inside. Puppets are often used when teaching young learners.

Raise awareness To help learners to start to understand something that they may not already know by drawing attention to it. For
example, if you teach learning strategies, it can raise learners’ awareness of how to learn.

Ranking, rank ordering, prioritising rank verb Putting things in order of importance. In the classroom, a prioritising or rank-
ordering activity is a communicative activity in which learners are given a list of things to rank (put in order of importance). It
involves discussion, agreeing/disagreeing and negotiating.

Rapport, build rapport The relationship between the teacher and learners. Teachers try to build or create a good rapport or
relationship with their learners.

Rationale The reason for doing something, e.g. the rationale for pre-teaching vocabulary before learners read a text is to help
learners read the text more easily. When teachers plan a lesson, they think about a rationale for activities and procedures.

Read for detail: sce detail. Read for gist, global understanding: see gist. Read for mood: see mood.

Realia Real objects such as clothes, menus, timetables and leaflets that can be brought into the classroom for a range of purposes.



Receptive skills When learners do not have to produce language; listening and reading are receptive skills. See productive skills.
Recast To reword a sentence or phrase to improve it.

Recycle To focus on words or structures that have been taught before, for revision and more practice.

Re-draft When a piece of writing is changed with the intention of improving it. A writer’s first draft may be re-drafted. See draft,
process writing.

Reference materials The materials which teachers and learners can use to find or check information, e.g. grammar books,
dictionaries or CD-Roms.

Reflect on teaching, learning To think about a lesson after teaching it or to think about learning in order to decide what worked,
what did not work and how to improve teaching/learning in the future.

Reflective (teachers) Teachers who look back on the lessons they have taught and think about what worked and what did not work
in order to improve their teaching.

Reformulation noun, reformulate verb When a teacher corrects what a learner has said by repeating the sentence correctly, but
without drawing the learners’ attention to their mistake. This is usually the way parents ‘correct’ their young children’s language
mistakes. Compare with Recast.

Register The formality or informality of the language used in a particular situation. Formal register or language is that used in
serious or important situations, e.g. in a job application. Informal register or language is that used in relaxed or friendly situations,
e.g. with family or friends. Register may also refer to language which is specific to a particular group, e.g. technical register,
scientific register.

Repetition noun, repeat verb To say something again, often for practice. This is often done in drills.

Report back verb When a learner tells the whole class what was discussed in groupwork or pairwork.

Response noun, respond verb A reply or reaction to communication such as a laugh, a smile, saying something. Teachers and
learners may respond to each other in writing, speech or in the form of a facial expression.

Review noun + verb, revision noun, revise verb When a learner, often guided by the teacher, looks again at language that has already
been taught in order to remember this language better. Teachers may choose to review vocabulary or grammatical structures in the
classroom, for example, in order to help learners consolidate the language or to prepare for a test.

Revise, revision: see review. Note that American English usage of ‘revise’ implies editing, so it is better to use ‘review’ as many
candidates for TKT are from South America.

Role-play A classroom activity in which learners are given roles to act out in a given situation, e.g. a job interview role-play where
one learner would be the interviewer and the other learner would be the interviewee. Role-plays are usually done in pairs or groups.
Routine Something which is done regularly such as a teacher setting writing homework every Friday. Teachers try to develop some
routine habits in the classroom, e.g. always asking learners to record new words with their meaning and an example sentence.

Rubric Written instructions for an exercise, activity or task in a test.

Scaffolding A term originally used to refer to teacher talk that supports pupils in carrying out activities and helps them to solve
problems. Examples include simplifying tasks by breaking them down into smaller steps; keeping pupils focused on completing the
task by reminding them of what the goal is; showing other ways of doing tasks. Scaffolding also includes support strategies for
writing and speaking, examples of which are the use of substitution tables and language frames. Scaffolding is temporary support
which is gradually taken away so that learners can eventually work without it.

Scan To read a text quickly to pick out specific information, e.g. finding a phone number in a phone book. See detail, gist, global
understanding, skim.

Scheme of work A basic plan of what a teacher will teach for a number of lessons. Its aim is to try to ensure that lessons fit logically
together, to give the teacher clear goals and to try to ensure a balance of language, skills, topics and activities over a number of weeks
or months.

Seating arrangement, seating plan The way the learners sit in the classroom, e.g. in rows, in a circle around the teacher, in groups
around different tables. A plan of where the learners should sit in the classroom.

Sentence completion A task-type in which learners are given parts of a sentence, e.g. the beginning or the end, and are asked to
complete the sentence, using specific target language, e.g. At the weekend, I love ...

Sentence dominoes A pair or group game in which learners match half-sentences, in order to make full sentences. They do this by
taking turns to join dominoes which, in the context of language teaching, are typically single pieces of paper with 2 half sentences on
them, at either end of other dominoes. e.g. ...midnight / I went to university in ... would match with I went to bed at /.. .six years. As
the game continues, learners develop a line of sentences.

Sentence level Looking at the language features of a text which are produced in sentences. Examples include use of imperative
forms, use of cause and effect clauses or examples in a sentence. See word level and text level.

Sentence starter, sentence stem The beginning of a sentence which learners then complete orally or in writing. A type of
scaffolding strategy, e.g. I like ....., I love....

Sentence transformation A task-type in which learners are given a sentence and a prompt, and have to make a second sentence
using the prompt so that it means the same as the first.

Sequence noun + verb A sequence is a series of things, which follow each other in a logical order. Learners can sequence pictures in
a story, i.e. put them in order.

Set a question, task, test To give learners a question to answer or a task or test to do.

Set the scene, the context To explain or present the context of something learners will read, hear, talk or write about, to make the
situation clear for them, e.g. before playing a recording a teacher might tell learners who the people are on the recording and where
they are.

Settler noun An activity used to quieten and calm children perhaps done after a more lively activity. For example, a piece of copying
or quiet drawing or colouring in. See stirrer.



Silent period The time when learners who are beginning to learn a first (or second) language prefer to listen (or read) before
producing the language, e.g. babies have a silent period when they listen to their parents before starting to try to speak themselves.
Simplify verb, simplification noun To make something easier. Simplifying language or tasks is a common scaffolding strategy, for
example.

Situational presentation A way of presenting new language through a simple story or situation. The teacher may use pictures or
other aids to help him/her create the situation.

Skills The four language skills are listening, speaking, reading and writing. See develop skills, subskills, receptive skills, productive
skills.

Skim To read a text quickly to get a general idea of what it is about. See detail, gist, global understanding.

Smiley A picture of a happy face © . Teachers can use a smiley to point out good features of learners’ written work. Learners can use
a smiley to indicate strengths or progress in their own English, or to show features of a lesson they enjoyed.

Specification noun, to specify (aims) verb, specific adjective A clear and exact description of something, e.g. aims. Aims are
specified at the beginning of a lesson plan and for individual stages in the lesson.

Speculate To guess something based on information you have, e.g. She might have time to go to the bookshop, but I’m not sure.
Stage, step A section of a lesson. Lessons work through different stages or steps such as lead-in, presentation, controlled practice etc.
Sticker A label with a picture or message on it that has ‘glue’ on the back of it. Teachers may use stickers to keep things on the
classroom wall or on the board.

Stimulate discussion To encourage learners to talk about something. This can be done in different ways such as through a text or a
picture.

Stimulate interest: see arouse interest.

Stirrer noun A lively activity teachers use to activate children in class. For example, a mingle or an action game. See settler.
Storyboard To show the events in a story sometimes with speech and thoughts or short text.

Storybook A book with stories for children.

Story corner A permanent space in the classroom where learners can tell each other stories or sit quietly and read stories.

Structural approach A way of teaching which uses a syllabus based on grammatical structures. The order in which the language is
presented is usually based on how difficult it is thought to be.

Subskill Each of the four language skills can be divided into smaller subskills that are all part of the main skill, e.g. identifying text
organisation (reading); identifying word stress (listening). See detail, gist, global understanding, scan, skim.

Substitution table A grid giving a choice of grammatical forms.

Supplementary material noun, supplement verb The books and other materials which teachers can use in addition to a coursebook,
e.g. pronunciation practice materials.

Survey noun An activity in which learners find out information from others by asking questions or using questionnaires in order to
practise speaking skills and/or specific language.

Swap verb To change one thing for another, e.g. in class a teacher could ask learners to swap partners so that they can work with
someone different.

Syllabus This describes the language and skills to be covered on a course, and the order in which they will be taught. See curriculum.
Syllabus fit How a lesson fits in with the syllabus; how a lesson fulfils the syllabus requirements. See timetable fit.

Take risks When learners take risks they experiment with language.

Tapescript, audio script, transcript The written version of the words learners hear when doing a listening activity. These can often
be found in a teacher’s book or at the back of the learner’s book.

Target language 1. The language which is the focus of the lesson or a part of the lesson. It could be grammar, lexis, functions or
pronunciation. 2. The language being studied (often called the L2).

Target language culture The traditions and culture of the country whose language is being studied.

Task An activity that learners complete. For example, problem-solving activities or information-gap activities are tasks. A task
usually focuses on communication. Task may also be used as another word for activity. See Task-based Learning (TBL).

Task-based Learning (TBL) A way of teaching in which the teacher gives learners meaningful tasks to do. After this the teacher
may ask learners to think about the language they used while doing the tasks, but the main focus for learners is on the task itself.
Project work is often task-based.

Task-type A set of questions that are all of one kind, e.g. multiple choice, gap-fill, matching.

Teacher-centred When the teacher is seen as the source of all knowledge in the learning process and acts as the provider of
knowledge rather than making use of the knowledge and experience of the students to guide the learning process. See learner-
centred.

Teacher role Teacher role refers to the different functions a teacher can have in a class and the different ways a teacher can manage
the classroom and the learners, e.g. a teacher can choose to take a controlling role, giving directions or instructions at the front of the
class or to take a less controlling role, monitoring learners as they work.

Teacher roles include:

Assessor Assessing learners’ performance, behaviour, effort and contribution. Checking understanding, Evaluating learners’
performance, behaviour, and contribution. Testing learner progress and level. Providing feedback on work, progress, behaviour and
contribution.

Contributor Contributing ideas or information other than language, e.g. participating in discussions.

Counsellor Giving learners advice on difficulties they may have outside of their language class. Showing understanding of issues
learners bring to the classroom from outside.

Diagnostician Diagnosing, evaluating learners’ needs and difficulties.

Facilitator Developing learner autonomy. Enabling learners to fulfil their potential. Helping learners to access resources. Providing
opportunities for individual learning.



Language resource Clarifying language. Correcting learner language. Consolidating learner language. Contextualising language.
Eliciting language. Explaining language. Modelling language. Personalising language. Providing language input.

Manager Managing the learners, the lessons and procedures in the classroom, e.g. Controlling the group dynamic. Deciding on
interaction patterns. Demonstrating tasks and activities. Developing rapport. Encouraging learners. Giving instructions. Motivating
learners. Praising learners. Maintaining discipline. Responding to classroom problems as they happen.

Monitor/Observer Monitoring, observing and collecting information about learner performance, behaviour, contribution and effort
and progress. Keeping a written record of learners’ work.

Narrator Narrating stories and things that have happened.

Planner Anticipating problems. Deciding on a methodology for lessons. Designing and adapting texts and materials for lessons.
Preparing texts and tasks for learners. Selecting materials and texts for lessons.

Reflector Thinking about his/her own performance. Reflecting on learners’ progress.

Test A formal assessment of a learner’s language.

An achievement test is used to see how well learners have learned the language and skills taught in class. Achievement tests are
often at the end of term or end of the year and test the main points of what has been taught in that time.

A diagnostic test is used to identify problems that learners have with language or skills. The teacher diagnoses the language
problems learners have. It can also be used to diagnose learner strengths. It helps the teacher to plan what to teach, or what not to
teach, in future.

An objective test is marked without using the examiner’s opinion, e.g. true/false questions, multiple-choice questions. There is a
clear right answer.

A placement test is often used at the beginning of a course in a language school in order to identify a learner’s level of language and
find the best class for them.

A proficiency test is used to see how good learners are at using the target language. The contents of a proficiency test are not chosen
according to what has been taught, but according to what is needed for a particular purpose, e.g. English for hotel receptionists,
English for studying at university, English for general communication. Cambridge ESOL First Certificate in English (FCE) and
IELTS are examples of proficiency tests.

A progress test is used during a course in order to assess the learning up to a particular point in the course.

A subjective test is marked using the examiner’s opinion about the quality of the answer. The answer is not simply right or wrong,
e.g. marking written stories, compositions, interviews, conversations, story-telling.

A summative test is used at the end of a course. The focus is on the mark or grade given and feedback is not usually provided. See
formative assessment.

Test-teach-test A way of teaching new language. The teacher asks learners to do a task to see how well they know a certain piece of
language (this is the first test). The teacher then presents the new language to the learners (teach), then asks the learners to do another
task using the new language correctly (this is the second test). This way of approaching teaching target language can be helpful if the
teacher thinks the learners may already know some of the target language. It helps the teacher diagnose what the learners need to
learn so that s/he can focus only on what learners need to learn in the presentation (teach) stage.

Text level The discourse features of a text. In an instruction text, for example, these would include: a statement about what is to be
made, a list of items needed, steps written in chronological order, use of visuals or diagrams, etc. See word level and sentence level.
Text structure The way a text is organised. For example, an essay typically has an introduction, a main section and a conclusion.
Text type Texts that have specific features, e.g. layout, use of language, that make them part of a recognisable type of text, e.g.
letters, emails, news reports.

Timeline A diagram that shows learners the relationship between tense and time. It is often used in language teaching to present the
use of a new tense or to correct learners when they use tenses wrongly.

Timetable fit How a lesson fits logically into a sequence of lessons; how what goes before a particular lesson links to, and helps
learners with, the following lesson.

Timing The likely time different activities or stages in a lesson plan should take. When teachers plan lessons, they think about how
long each activity will take and they usually write this on their plan.

Topic The subject of a text or lesson.

Topic sentence A sentence that gives the main point or subject of a paragraph. This is usually the opening sentence in a paragraph.
Total Physical Response (TPR) A way of teaching in which the teacher presents language items in instructions and the learners
have to do exactly what the teacher tells them, e.g. Open the window. Stand up.

Trace To copy a picture by putting transparent paper on top of it and following the lines with your pencil.

Train verb To teach someone to do a particular job or activity. For example, John trains people to sing. It also means to study or
learn to do something. For example, I trained to be a teacher.

Trainee Someone learning to do a particular job or activity. For example, a trainee teacher is someone learning to be a teacher.
Trainer Someone whose job it is to teach people how to do a job. For example, a teacher trainer trains people to become teachers.
True/false questions A task-type in which learners read or listen to a text and decide whether statements are correct (true) or not
correct (false).

Turn, turn-taking When someone speaks in a conversation this is called a turn. Speaking and then allowing another person to speak
in reply is called ‘turn-taking’.

Tutorial When a teacher talks to a learner individually or to a small group of learners to discuss their learning and give feedback on
their progress in class.



Venn diagram A drawing of circles that cross over each other showing the similarities and differences between two or three objects,
people, concepts, places. They are also used to show a whole set of items and a sub-set of those items, e.g.

Version A particular form of something in which some details are different from an earlier or later form of it, e.g. a written text may
have different versions.

Visual aid A picture, a diagram or anything else the learners can look at which can help teachers illustrate form or meaning. See aids,
realia.

Visualisation noun, visualise verb To form a mental picture of something. Visualisation can help learners to remember new words or
can be used for creative story-telling. A classroom activity where learners close their eyes and create mental images.

Wait time The time that teachers wait in order to give learners time to respond to questions rather than expecting an immediate
response.

Warmer noun, warm up verb An activity that a teacher uses at the beginning of a lesson to give the class more energy. See energy
levels.

Word bank A list of key words required for learning subject concepts which can be used to pre-teach, to support input and to help
learners remember key subject vocabulary.

Word map, mind map A diagram which is used to make a visual record of vocabulary on the same topic, e.g.

car w_ bus

train 4« plane

Word snake A reading or writing activity involving words written in the shape of a snake. Each new word begins with the first letter
of the previous word, e.g. Dog giraffe elephant tiger.

Wordsearch A grid in which each square has a letter of the alphabet. Words are hidden in the grid and learners have to find them.
Work out When learners try to understand how and why a particular piece of language is used or how it is formed. For example,
learners read a text with different past tenses then look at the example sentences in the text and work out how the different tenses are
used and how they are formed. See deduce meaning from context.
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